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The Obligation Of_ Teaching

Thomas J. Stanly
Nicholls State College

Graduate faculties too often fail to orient
their Ph.D. candidates to the realization that
teaching is a major iunction of the scholar. Re-
search may or may not have been overemphazied
at the expense of the teaching responsibility.
Perhaps our times have served to relegate teach-
ing to a secondary position as an avenue of schol-
arly accomplishment. It is conceivable that a leth-
argic example of teaching by those responsible for
directing graduate study has unintentionally
created this diminishing image of college teach-
ing.

Evidence supporting the need for concern
with the significance given college teaching has
recently been exhibited on a number of fronts.
Overall, The Ford Foundation’s three-year mas-
ters program identifying potential college teach-
ers during the sophomore year may be cited. The
Woodrow Wilson National Fellowship Founda-
tion for prospective faculty in sciences, humani-
ties, and social sciences is an example. These may
be combined with many other similar efforts by
foundations and institutions concerned with im-
provement of instruction. The fact that college ad-
ministrators must often combine research oppor-
tunity with teaching responsibility in order to at-
‘tract a new Ph.D. of any consequence to the teach-
ing faculty is commonplace as an example of this
neglect. For further consideration is the frequent
occurence of finding experienced Ph.D.s more
willing to take on full-time teaching assignments
than those freshly graduated. This may indicate
that they have discovered on their own that “all
that glitters is not gold”.

Agriculture shares this neglect of teaching
with the remainder of the academic community.
Its problem could possibly be of greater magni-
tude due to the abundance of research money and
the many consultant or full-time professional op-
portunities in the industry. Renewed concern by
agriculturists regarding the teaching responsibili-
ty is also evidenced in many instances. One may
point out the increased activity of the instruction-
al sections of the regional and national subject
matter associations. The formation and sustained
activity of the National Association of Colleges
and Teachers of Agriculture during the last de-
cade is largely the result of this need. The Na-
tional Academy of Sciences has recognized the im-
portance of this function. The Committee on Edu-
catiornl Policy in Agriculture appointed by this
group supported by the National Science Founda-
tion is presently embarking on a series of confer-
ences which have as their primary purposes dis-
cussing major issues and problem areas in regard
to the philosophy and practice of education in the
agricultural sciences, and examining of under-
graduate teaching in these sciences.

Research is most often cited as that which is
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taking away the human factor in college teaching.
This may be a fact but the argument is certainly
a two-sided one. Oliver C. Carmichael has ex-
pressed concern in several publications that an
unbalanced emphasis on research at the expense
of the teaching function in the graduate program
will in the long run limit our potential in re-
search.! On the other hand, recent glamorization
of research opportunity in. the academic world
has mushroomed enrollment in. graduate schools.
This increased number of candidates for graduate
degrees will certainly provide 'a larger pool ot
potential teachers. Even though the percent. that

teach is smaller, the total should be greater..Con-’

sequently, we may be a little hasty in.conecluding

that research in the long run is reducing those .

available as college teachers. L

The distinction between teaching., and re-
search is in itself somewhat arbitrary. There are
not many successful teachers who in-one fashion
or another do not concern themselves with're-
search in the very act of teaching—involvitiz Bt :h
themselves and their students. This type Q}f)v-;l‘e-
search may be insignificant in terms of publica-
tions and new processes but, regardless is serving
the scholar’s obligation of research. By the same
token, few full-time researchers desire to exclids
themselves entirely from the teaching rant..
More often their removal from teaching ‘is®ii.
result of the physical environment of their profe--
sional affiliation. The average research 'mi#n- as
well as the more successful will readily regara
the publication of his findings as subject matter
to be used in teaching, will teach on a part-time
basis, will accept lecturing opportunities for ex-
penses or less, and in many other ways will con-
tribute to the overall effort of education in and
out of the classroom.

Eugene Arden has said that the idea that
prevailed through most of history is that people
who knew a great deal about a subject were con-
sidered competent to teach that subject. For every
instance of a great scholar who cannot teach,
there are scores of others who work effectively
both in scholarship and in the classroom. It is
the failure of the mediocre mind which assumes
a state of incompatibility between scholarship
and teaching. And if higher education is to re-
main “higher”, it is precisely the mediocre mind
which it must repudiate.?

Consequently, if this distinction is scraewhat
arbitrary, is it necessary for the scholar {5 (lassi-

1Carmichael, Dr. Oliver C., Carnegie F{»ﬂndati;m for
the Advancement of- Teaching, 522 Fifth Avenue, New
York 8, New York.

2EBugene Arden.. "“Great Scholar, Great Teacher,
One and the Same”, The Journal of Higher EFcucaion,
XXXV (March, 1964), p. 153.
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iy himself a research man or a teacher? Or, is it
necessary for the graduate school to orient him
in particularly one direction or the other?

When one considers the prevailing values of
our time, it is difficult to conclude that this
. should cause a graduate faculty to underplay, in-

+-tentionally or unintentionally, the significance of

R It

teaching as a major part of .the scholarly role.
There is to be found ample material adding to the
“image of especially the college teacher. The intel-
lectual status of the professor has certainly not
suffered in the eyes of the general public. The
community regard of him, if anything, has been
enhanced in recent years due to a wider segment
of those attending college and his relatively im-
proved financial position which serve to place
him in association with his fellow citizens to a
greater degree.

The most recently released figures show that
the economic rewards of college teaching are
sharply improving overall and appear, in view of
short supply, to promise an even more favorable
financial climate. Other physical attributes of
the teaching profession on the college level devel-
oping as the result or along with the times are
more cornfortable work surroundings as the re-
sult of the federal government’s participation in
active or centemplated building programs. Amen-
ities difficull fo evaluate such as general aca-
o 7 lnarty, community surroundings, associa-
S ete, are certainly equal to those of past dec-
aicr.  With these advantages accruing for the
prospective college professor, how could one af-
ford not to introduce the promising schkolar to this
op: crtunity of fulfilling his objective of expand-
i . =nd projecting knowledge? Yet, we continual-
Iy e and hear sound assertions by scholars such
& "ereil M. Cooper who says graduate schools
ha* . w'ed to assume any substantial responsibi-
lity for t.o nedagogical development of their stu-
dents.? Ciould it be that the majority of the estab-
lished graduate school professors of today and yes-
terday, having been reared professionally under
less favorable conditions, do not take all these
prospects as promises, or perhaps fail to appre-
ciate these prospects for the brighter of their
pupils?

The true test of the times in relation to the
profession of college teaching would be the fre-
quency that college professors would advise the
brighter of their own children to pursue college
teaching as a career. A short questioning period
with one’s colleagues on a large or small campus
will soon indicate that this is now more often be-
ing done than ever before, especially with regard
to the young people with greatest ability.

It is unfair to generalize asserting that the
graduate student views teaching as a lesser path
of sckolarly achievement because of the example
of teaching to which he is exposed. During grad-
aate study, he is no doubt associated with some
of the finest individual teachers in his educational

. experience: Almost without exception every aca-

»
et

3Cooper Russell M. “The Colle,,e-Teaching Crisis”,
The Journal of Higher Education, XXXV (January,
1964), p. 9. .
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demician will point to at least one individual
teacher who he holds as an example of what he
is striving for. This negates the reasonability of

declaring that example does not have some influ-_

ence on the scholar’s attitude. W)
There is, however, the still pointing finger of ’*&
R

accusation toward the individual graduate pro--

fessor who presents such a poor image of teach-
ing that his total prospect of doing good in the
academic world is offset by those students who
shun teaching to avoid a common professional
identification. Where this exists it is usually rec-
ognized, but it is most difficult to remedy since
these are the people who often are entrenched and
least likely to be enticed by another school.

Some of our finer teachers are plagued by
a common psychological ailment of all mankind—
the grass is greener on the other side of the fence.
A large number of graduate faculty, especially in
this day when graduate schools are growing in
number, have limited their published research to
their dissertation and a few ordinary articles
such as this. Consequently, each has the feeling
that if he were freed from the mundane chores of
teaching, he then could deliver himself of many
stored up ideas, proofs, treatises and other pre-
cious contributions to the welfare of mankind and
perhaps to himself. No doubt this fine teacher
who sets a good example and who is an inspira-
tion in the classroom inadvertently steers good
teacher prospects away to other interests in an
effort to satisfy his own frustration in what he
may occasionally think of as his misspent profes-
sional youth.

Another professional detractor who distorts
the image of college teaching is the individual
who does not truly appreciate the values and op-
portunities in his profession outside of teaching.
He is likely, in his state of limited wisdom, to
succumb to the normal reaction of adding a silver
lining to other routes of professional accomplish-
meni, presenting them as unexplored ventures be-
yond the known or, at least that which he does
not know. This is enticement out of teaching in
the first degree.

It may be observed from the discussion that
when a poor example of teaching does detract
aspirants from the ranks of teaching, it is most
commonly occurring without the awareness of the
professor. This, however, does not remove it as a
factor affecting the future supply of quality facul-
ty.

It may be observed from the discussion
above that no single condition prevails that alone
would discourage the graduate student from seek-
ing professional fulfillment in the confines of
higher education. If there is a deterrent, then it
is a composite of several influences. Obviously, we
can assume that a detraction exists or there would
not be the great clamor over improvement of col-
lege teaching. All of this recent motion has serv-
ed to convince those outside higher education that
more attention should be paid to the quality of
instruction in colleges. Administrators are becom-
ing acutely concerned with this issue. There is
little defense against these assumptions since
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simple statement usually makes criticism valid to
the majority of people.

We can assume that we are in a position at
least to look at what is being done with the idea
of taking remedial action where it is needed. If
the profession fails to do so and this neglect of the
teaching function is as serious as some evidence
seems to indicate, then, as has occurred historical-
ly, some other group will justifiably move in to
fill the void unwittingly created. This as a normal
sequence of events may be illustrated by observ-
ing what has happened in a number of the
sciences which failed to recognize applied aspects.
In the area of agriculture, we may trace as an ex-
ample the origin of horticulture from within the
ranks cf the botanists.

The logical development in college teaching,
assuming a shortage of those who meet desired
current standards, will be for the teaching facul-
ty to be composed of professional teachers whose
basic education is in teaching and not in the sub-
jeet matter being taught. Cooper has said, “Col-

What Does It Mean To Teach?

Ralph A. Benton C P s

lege faculties devoid of questioning, wide ranging
intellects would not only be barren of intellect-
ual excitement, but sterile in research as well”.4
This may "be the direction that the teacher func-

tion in higher education is being pushed—pri-

marily by those who would object most.

All professors are concerned with the auton-
omy of their particular academic subdivision.
Time has seen the passing of some academic
specialties and the birth of new ones. Undoubted-
ly, there were certain signs common to all these
areas of intellectual cencern as they began to
fade. No doubt one of the most striking signs was
when the subject matter could be taught more ef-
fectively by another discipline.

There is hope that full realization of our neg-
lect of imparting the teaching function to the
scholar by graduate school faculties may halt this
trend within the various disciplines. This wculd
preclude the need of outside help. -

4Ibid,, p. 10. : ' %

Zeo0

Southern Illinois University ST san

Let us begin by asking, “What is a teacher?”
The dictionary states that “ a teacher is one who
teaches, or instructs; especially one whose occu-
pation is to instruct.” Teaching is “to make aware
by information, experience, or the like; or to give
instruction.”

This tells us what a teacher does or should
do, but nothing is said relative to the method of
doing it. Therein lies the difference between an
effective teacher and an ineffective one, and good
teaching versus poor teaching. There are of
course other important factors.

In altogether too many instances it is appar-
ent that the instructor is not primarily interested
in helping the students. The larger the college
or university the more likely this situation is apt
to exist. In smaller colleges the sole responsibili-
ty of a teacher is to teach, and excellence in teach-
ing is the prime factor behind professional ad-
vancement. In larger universities people are also
hired to teach but too often the administration
looks primarily at the “creativity” of writing and
publishing when considering a person for promo-
tion. Ahility as a teacher is given little more than
lip service.

This often results in causing the young am-
bitious teacher wanting to advance rapidly, or
just to advance, to use his teaching assignment
merely to earn his “bread and butter”. His main
interests and energies are given to research and
publication. As a consequence his teaching and
students become secondary. A recent experience
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brought this forcibly to my attention. One of,my
advisees came to me greatly disturbed by what
was transpiring in one of his classes. This studént
is an above average student but had just received
a second “D” on a written assignment..-After
the first paper he had gone to the insjructor to
find out his trouble and get some help.-He was
brushed off with the statement that you “eithex
know the material or you don’t.” Further ques-
tioning of the student revealed that during tie
first meeting of the class the instructor made a
remark to the effect that “you people might just
as well not be in this class because you won’t
know any more at the end than you now know.”

This class is already demoralized. A confer-
ence with the departmental chairman revealed
that the instructor has been in previous difficul-
ties with his chairman and also with his col-
leagues. The chairman, however, made this per-
tinent remark;—“this instructor is a very capable
man and accomplishes a really vast amount of
work. He is publishing regularly and will doubt-
less make a name for himself. On the other hand
he is tactless and gauche beyond belief.”

Unfortunately, there. are probably many of
this kind of teacher; but we would be safe i as-
suming that the majority of teachers are con-

scientious and dedicated to teaching and helping ;
young people. In_recent years a numbet of uni- i+

versities have taken to recognizing and honoring
outstanding teachers for excellence in teaching,
—research is secondary. Here at Scuthern Illineis
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University this laudable action is done by the
Alumni Association and the award is accompa-
nied by an honorarium of $1000. My undergraduate
Alma Mater is doing a similar service each year
for outstanding teachers with monetary awards
coming from the University Foundation.

The Director of Resident Instruction in the
College of Agriculture in one university reported
nthat in his college a real effort is made to deter-
“4nine the faculty member’s main interest, whether

teaching or research, or perhaps a desire to do
both, and is assigned accordingly. The man who
prefers mostly teaching is rated on his ability and
effectiveness as a teacher just as strongly as the
man who does research and publishes, when it
comes to consideration for promotion in rank or
an increase in salary.

‘We are told that there is a shortage of col-
lege teaching personnel and that the situation will
become increasingly worse as college enrollments
continue soaring. The immediate result is larger
and larger classes per instructor, particularly at
the freshman.and sophomore levels. Often these
classes are taught by graduate assistants with no
previous teaching experience nor any training in
the art of teaching. It becomes an impersonal kind
of teaching and does little or nothing towards in-
spiring the student, sparking his interest, and im-
proving his morale.

Sheer numbers of students at large universi-
*{1, ..gether with the apparent lack of concern for
t.e individual and the difficulty of getting to
know faculty personnel has been reported as one
of the basic causes of the unrest among students
on the campuses of several universities this past
veor,

Many institutions of higher learning have
developed an honors program for the superior stu-
den:.. Generally, classes for these students are rel-
atively small and are of a seminar type, thus pro-
viding maximum opportunity for discussion and
repartee with the faculty person in charge. This
kind of situation is ideal but available only to a
select few. Something comparable should be
available to the masses of students.

This is not to imply that a teacher of a large
class cannot do effective teaching. It does mean

sdhat he must do a superior job in order to reach
#nd challenge the majority, if not all of the stu-
dents in his class. The almost impersonal nature of
a large class demands that the teacher should
have definite office hours and be available to his
students and encourage them to stop in.

Most of us, I am sure, easily remember one
or two outstanding teachers in our college ex-
periences. But why do they stand out? Dr. Harry
E. Bradford, (now deceased), formerly Chairman
of the Departme~t of Agricultural Education at
the University of Jebraska, was for me the Mas-
tew TeaclLer. Perhaps part of it was my frame of
+1ind because I had cast aside all reservations
and had fully committed myself to becoming a

_ teacher of vocational agricultu-e. Dr. Bradford
“:not only was an excellent teacher of subject mat-
ter, but. had the ability to exciwe and inspire me
and really opened up the vistas of teaching as a
profession. He was a perceptive man and keenly
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aware of his students’ problems and potential.
After having launched my teaching career, it was
Dr. Bradford who quietly, but insistently, urged
me to work for a Master’s degree.

As my adviser I found a new dimension in
the man. He was a tough taskmaster and Ilearnéd
my lesson well, but again it was his ability to
inspire and open new avenues of thought and ac-
tion for me that has marked him indelibly on my
mind.

At the doctoral level it was Dr. L. J. Norton,
(now deceased), professor of Agricultural Eco-
nomics at the University of Illinois. Not only did I
have classes under him but he was my research
and thesis adviser. Dr. Norton was a master in his
field and an excellent teacher in terms of getting
his material and ideas across to his students.
Again the close association with him in research
and thesis work may have influenced me. How-
ever, he demanded and accepted only the best
from his students. He was blunt and gruff at
times but was always available for consultation.
He was meticulous but fair and would go the
second mile for the student who was really trying.

Out of 90,000 letters from students, Dr. Paul
Witty of Northwestern University has made up a
list of the twelve qualities it takes to be a good
teacher. Do you agree with him?

1. A friendly attitude
Consideration of the individual
Patience
Wide Interests
Good manners
Fairness
Sense of humor
Good disposition
Flexibility
10. Interest in the individual
11. Generosity
12. Skills

With regard to the actual teaching of a class,
I asked a class of 30 students last winter to put
down five characteristics they thought most im-
portant for a teacher to possess and demonstrate
in good teaching. There was a range of 38 distinct
and different suggestions but the most repeated
and in rank were these:

L. Presents material in an understanding
and interesting way.
. Knows his material

Good personality
Speaks clearly
Sense of humor
Friendly with students
Good appearance
Enjoys teaching.

. Teaching is a sharing process, a two-direc-
tion process—not a one-way-affair. It is inter-
communication. It includes the collision, the crea-
tive interaction of minds. Many college profes-
sors assume that the way to improve learning is
to improve lecturing. They forget that students
can lear:n effectively and efficiently from books
films, discussions, recordings and other means, If
the professor is only presenting known, already
recorded information, the lecture is a poor way

(Continued on_ Page 59)
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Roll Call of Individual Teacher Characteristics

A

Profile of An QOutstanding
Teacher

One of the primary objectives of NACTA is
the improvement of instruction at the college
level. In the pursuit of this goal, much thought is
being directed to the problems of devising effec-
tive methods of evaluating teachers and teaching
and extending recognition to those individuals
who have demonstrated proficiency and skill in
this field.

Teacher evaluation, admittedly, is a complex

problem, fraught with many inherent dangers;

but it must be faced squarely by educators and
administrators if we are to merit public confi-
dence and support. Our failure to recognize and
reward good teaching has resulted in a serious
shortage of the product. In many instances, where
teacher evaluation has been attempted, much em-
phasis has been placed on superficial or irrelevant
criteria such as number of publications, member-
ship in professional societies and amount of re-
search conducted. While these activities may en-
hance the reputation of the institution and may
make valuable contributions to education in gen-
eral, they bear little relationship to actual ac-
complishment in terms of teacher-student rela-
tionship.

By traditional methods of evaluation, the
quality of the product is one of the most reliable
standards of comparison. In the area of education,
the accomplishments and opinions of former stu-
dents would appear to be one of the most relevant
and accurate sources of information for teacher
evaluation. The valid objection that this informa-
tion is often difficult to obtain, is not sufficient
reason to discard completely this valuable tool.

This article was prompted by the desire of a
former student to give broader recognition to a
teacher of agriculture who is already well known
in his own area as an outstanding teacher. An at-
tempt will be made to enumerate some charac-
teristics which appear to be associated with or
responsible for his excellence as a teacher.

Mr. O. A. Childs has been Head of the De-
partment of Agriculture at Southern State Col-
lege, Magnolia, Arkansas, for twenty-five years.
By criteria sometimes used, he might rate poorly
as a teacher since he conducts no research, be-
longs to no national professional societies and
does not write for publication. However, he is
well known in the field of agriculture throughout
his state and in neighboring states. Several uni-
versities actively compete for students from his
department when they complete the two-year cur-
riculum in agriculture offered at Southern State.
Although no accurate figures are available, it is
commonly conceded that a higher percentage o’
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Ralph V. Fell

Northwestern
Louisiana
State
College

students from the Agriculture Department event-
ually earn graduate degrees than from any cther
department in the college.

The recognition .accorded Childs as an out-
standing teacher is due primarily to the high re.
gard that his former students have for him. His
advice is still sought many yeaisiafter gradue-
tion by his ex-students who subseqtently may
have attended several other colleges.- During the
past twenty years, most of the faculty members
in the Agriculture Department have béen former
students who passed up higher salaries to cciae
back to the department. In an area of declining
agricultural activity, and during a period when
agricultural enrollment has been declining~in
many colleges, enrollment in agriculture at South-
ern State has shown a steady and substantial
growth. No financial encouragement is offered
students other than working scholarships; yet
many boys decline scholarship grants from other
colleges and enroll at Southern State.

While it is not being suggested that the'same
characteristics are common to all effective ieach-
ers, it may be useful to examine somé of the fac-
tors which seem to be associated with this parti-
cular outstanding teacher.

Perhaps in the forefront of Childs’ qualities
as a teacher is his genuine interest in the total
welfare of his students. No doubt most teachers
would claim an interest in the student’s welfare;
but the essential factor is that the student must
recognize and feel assured of that interest.

dents and former students have for Childs deve-
lop from a feeling that it was he who gave them
an important push in the right direction; motiva-
tion to continue their education, some sound ad-
vice or a small measure of selfconfidence, at a crit-
ical time during their freshman or sophomore
years.

His classroom presentation is simple and di-
rect, designed for maximum ret htion rather than
maximum saturation. Frequent examples dravn
from areas familiar to the student help ‘reizid
theory to practice. Laboratory classes are concuci-
ed under a philosophy that laboratory exercises
may be the most teffective method of teaching or

a total waste of time depending on the care with',

which they are sélected and the manner in which
they are conducted. . ,
The six hundred acre, commercial type farm
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many instances, the loyalty and respect which stu-



vperation at Southern State is effectively used as
a teaching facility. Most of the labor is supplied
by students with the assistance of only two reg-
ular employees. The efficient manner in which
th¢ tarm is operated gives the student confidence
that the technical information he receives in the
classroom is practical and up-to-date. Confidence

_+%in the knowledge and ability of the teacher is a

-+ strong motivating force.
N E

" YWith characteristic modesty, Childs suggests

that the favorable reaction to his program is due
mainly to the benefits of the small college situa-
tion where closer supervision and betler counsel-
ing are possible. However, the same situation in
other places has not always resulted in the same
desirable teacher-student relationships. The ob-
vious conclusion is that the attitude, knowledge
of subject matter, ability, and personal character-
istics of the individual teacher are primarily re-
sponsible for the success or failure of the teaching
process.

Hal B. Barker

Tribute to A Dedicated
Teacher

Numerous teachers taught me during my
thirtv-odd years of formalized schooling. In my
opinion, many of these teachers were excellent
oncs; others were mediocre, and some much below
the average. It was my good fortune throughout
my educational training to have individuals as
teacners who were, in my opinion, adequately
versed in subject matter content; yet, many of
them failed to communicate that knowledge to
me and to other members of the class.

It doubtless is true that teaching cannot be
m..ured quantitatively; and furthermore, all
¢4 aers cannot be shaped in the same mold. The
aqiff> :enices in personalities of individual teachers,
diiteren: methods of approaches to teaching, and
different subject matter areas all telescope to
make teacher evaluation most difficult. However,
each teacher, in his own manner, should be able
to stimulate intellectual curiosity and love of
learning in his students.

Since my earliest remembrance, it has been
my desire to be a good student. I have always put
forth a conscientious effort to learn, but fully rec-
sfognizing that I possessed some built-in limita-
*%tions for which the teacher could not be held re-
‘sponsible.

Many qualities bear directly upon distin-
guished teaching regardless of whether it be uni-
versity teaching or teaching at the elementary or
secondary levels. Much has been written about
the qualities which characterize good teaching.
Many of them are intangible qualities that tend

o

. Editor’'s  Note: This article is written about Miss
> Christine Vaughn, who is Professor of English, Middle
Tennedsee State University, Murfreesboro, and former-
ly was in the Manchester, Tennessee Public School Sys-
tem, where she taught the author Dean Hal B. Barker.
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to defy measurement and yet they do much to
separate the good from the mediocre teacher.

The teacher that I best recall who truly ex-
emplified the art of teaching was my high school
teacher of English and American literature. At
that time she wias known for her excellence as a
teacher of secondary classes and since then has
carried that reputation on with her into college
teaching. :

This teacher knew her subject matter, en-
joyed it, and was able to communicate this en-
thusiasm to each of her students. She read many
of the literary classics to us during the scheduled
class hours. Whether she was reading from Chau-
cer, Shakespeare, Milton or Tennyson, her stu-
dents felt that the author himself had been re-
called and the period in history which he repre-
sented had moved back into the present. She re-
quired that we memorized many lines of poetry
and many passages from various Shakespearian
plays. These memory assignments were made af-
ter her thorough and enthusiastic presentations.
It made the memory task easy then, snd further-
more, I have been able to retain and quote from
memory most of the poetry and prose passages
which she required us to learn.

The spiritual values which I have already re-
ceived from this bit of learning are immeasurable,
and with the passing of more years, I'm sure these
values will continue to increase in meaningful-
ness. This teacher was one of the few who at-
tempted to explain to me that all knowledge was
inter-related and that one’s reading should cover
all the corners of the library.

Through her encouragement I developed a
greater appreciation for my rural ' background.
Many of the outstanding works of prose and po-
etry in early American literature possessed an ag-
ricultural or rural theme. She frequently acknowl-
edged this and encouraged the rural students to
take pride in their heritage.

My appreciation and understanding of cer-
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tain books, poems, songs and art productions were
greatly enhanced through her efforts in relating
rural life of the author’s day and mine. Many stu-
dents that I have counseled in recent years have
registered extreme protest concerning the litera-
ture requirement in their curricula. I only wish
that they could be motivated and encouraged to
study and appreciate literature in the pleasing
and acceptable manner in which it was presented
to me.

In addition to the enthusiasm for her subject
she always expressed a personal interest in every
member of the class. It was her desire to know as
much about the personal background of the indi-
vidual as possible. The interest in the student’s
personal life was always expressed without any
indication of prying. It could be said that she
taught the individual rather than masses.

Students were assigned novels to read. In
private conferences these were discussed. The in-
formal discussion presented an opportunity for
self-expression. Even though, in most cases, she
had read every book and thoroughly understood
its contents, she would allow the student to think
that he knew more about the book than did she.
She certainly avoided any ridicule concerning ma-
jor ideas which we had failed to grasp, or which
we might have misinterpreted. The idea of self-
confidence was thus inspired.

In my opinion, all teachers should, in some
manner, express to students their confidence in
the individual’s ability even though limitations
are apparent. Imparting the idea of at least par-
tially succeeding can be most encouraging. In this
manner, students can be challenged and inspired
to express academic potential that might other-
wise remain in a dormant state forever.

Several years ago an essay appeared in print
written by the teacher whose distinguishing
characteristics have been innumerated in this
manuscript. It was entitled “Why I am Dedicated
to Teaching”. In the essay she was attempting to
answer a question which had been presented to
her. The question was, “How can you be so en-
thusiastic about teaching after being engaged in
a profession for thirty-five years in which you
have been paid a very low salary and received
very little praise or gratitude for the services
rendered”. Portions of this essay are presented as
follows:

“Thirty-five years? How can you still be so
enthusiastic about it? You do sound as if you like
to teach.”

This gave me the opportunity to explain just
why I loved teaching and why I had dedicated my
life to it. “No, it isn’t the money, although I couldn’t
have stayed in the profession this long if I had
not been paid for my services.”

“May I tell you some of the bigger and more
important compensations a teacher receives?
Then you will understand why I am, as you said,
still thrilled about teaching.”

I knew that my answer to her question must
go much deeper than just “How can I be other-
wise?” Also I knew that I had to make her see and
realize that I wasn’t saying this with my lips only
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but also with my heart. I didn’t want to be te-
dious, but I did want to give her a true picture of
teaching, which I felt sure she had never seen
loefore and which I honestly believed she wented
o see.

I began cautiously but enthusiastically. We
all know, of course, that a sales lady who is not
enthusiastic about her product never makes a sale.

I had a wonderful product, and I was then, as, ai-

ways, enthusiastic about it. g

The teacher actually holds a student’s de::-
tiny in her hands. She teaches him to live, to
work, to play, and to share. All of these you must
agree are the worthwhile things in life. We cannot
want more for him than that he shall become a
happy, useful, Christian citizen. The real teacher
inspires him and fills his heart with ambition to
become just that kind of citizen.

Not only does she hold the destiny «.f the fu-
ture citizens in her hands, but the teach:: also
holds the destiny of this great country of <urs in
her hands. It is she who trains the future uoctors,
lawyers, preachers, scientists, and statesmen. My
doctor, my druggist, my dentist, my lawyer, and
my merchant in this little town are all “my boys”.
They went to school to me. Ten of the teachers in
this town, including the principals of both schocls,
have been my pupils. ’

I certainly don’t want you to think for one
minute that I take all the credit for their success.
They had other teachers, of course, but I 'do want
to believe that I at least helped them to interpret
the signs on life’s highway which lead them to be-
come loyal, useful citizens in their chosen profes-
sions. I hope, too, that I helped them to unger-
stand the true meaning of democracy so that{%: N4
could better meet and solve the problems which
constantly arise. They are the ones who iust
solve those problems; and I had the supreme op-
portunity of helping them to know, not only
what they should do, but also what they ought to
do.

Some people have the wrong impression
about teachers. They seem to think that teachers
must know the answers to all questions. You
know as I do, of course, that this idea is wrong.
She doesn’t have to be a mental giant. She should,

however, be a well-qualified person and be’
thoroughly satuarated in the subject matter she

is endeavoring to teach. Only such a person as
this can be a truly good teacher! There are other
qualities, too, which she should possess; §uch as,
patience, faith, loyalty, self-confidence, poise, and
last but by no means least, she must have a love
for and understanding of people. These do not
come over-night but threugh the years she will ac-
quire them. ) )
My father wr . .vsician; and, like him,
I have an experim nta. - ature. He was ever on
the alert for newer and better ways «f treating
disease and relieving pain. He did noi however,
cast aside a true_ and sure remedy for something

just because it was new. But, if he were convin.ced:.:'»
that the newer' remedy was better, he certainly=.

used it. I, too, am alwavs on the watch for better
methods of accomplishing my aims. I do not stub-
bornly hold to the traditional methods of the past
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nor do I glibly accept fads. I try. to find and follow
a happy middle course and meet the needs of my
pupils with the methods which I believe will help
them most.

The greatest drawback to teaching is the fact
that ‘one cannot immediately fully measure or
evaluate the results. But, measurement does come
and often in the most unexpected way. Once I re-

:: ceived a postal card showing Shakespeare’s home

% with thig message scrawled above the signature,

3 thoupht of you today when I went here and
remembered my ‘class in Shakespeare.” Just that
little card with its sincere message made up for
the many times in class when the writer seeming-
ly paid no attention. Then last week I saw a
young fellow who had been in my class several
years ago. He told me that he was teaching. When
I expregsed my happiness, he said, “You were my
inspiration, because of you I am a teacher”. That
was enciigh, my cup was full. I was humbly grate-
ful, and tried, through my tears, to tell him so.

The rewards of teaching far outweigh the
drawbacks. There is no pleasure, joy, nor, yes,
thrit] which can excel that which comes from see-
ing a student grow and develop, unless it is from
winning his trust, love, and gratitude. Just to
know and realize that you are a part of that great-
est of all professions, which has the mental, phys-
ical, social and moral growth and development

of people as its aim is a satisfaction and a joy.
What a difference teaching makes in the lives of
others.

I love people. I love to laugh. I enjoy living.
I am happy. I love to teach. There is no finer life.
So you see, all of these and more, many more, are
the reasons why I am dedicated to teaching.”

Those of us who are engaged in college and
university teaching must recognize that most of
us have limitations but many of our weaknesses
will be greatly strengthened when we concern
ourselves, in a personal way, with the student and
when we approach our lectures, laboratory exer-
cises and conferences with sincere zeal and en-
thusiasm for our wonderful product.

The teacher whose attributes are recognized
in this presentation by one of her former students
and whose personal testimony lends further em-
phasis to these qualities is evidence that a dedica-
tion to teaching is an absolute prerequisite for
anyone who expects any real measure of success
in the profession. Most of the qualities which
characterize a good teacher can be acquired,
especially when a concentrated effort is put forth
to develop them. The qualities of enthusiasm for
one’s work and concern for others are basic quali-
ties that are equally as important as knowledge
of subject matter and approppriate teaching pro-
cedures in order to be an effective teacher.

My Teacher Hall of Fame

It is not always possible to appreciate fully
a situation or a person at the moment of contact—
appreciation often comes later and in retrospect.
(In fact, it is possibly true that our kneenest en-

:;Joyments and pleasures are in anticipating and

g;&poking back.)

‘3% In thinking over my college career, four
teachers stand out in my mind; and for my own
personal reverie, I have placed them in my
“Teacher Hall of Fame”.

They are a diverse lot, and I have searched
deeply to catalog the qualities that caused me
(somewhat sub-consciously) to separate these
from the many others I encountered. The answer
is not that a single common trait sets them apart!
Rather, I can cite several individual traits which
each possessed that contributed to his impressing
me as-a superior teacher.

. To'show the range and to honor the persons
bex{lg discussed, I shall list the teachers and their
positicas when I knew them and their present

- position if different: ;

(1) Mr. W. Claude Hail, Professor of English
at Freed-Hardeman (Junior) Coliege, Henderson,
Tennessee; now retired.
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(2) Mr. W. J. Huddleston, then Professor of
Agronomy, Tennessee Polytechnic Institute,
Cookeville, Tennessee, presently Dean of the
Schpol of Agriculture at the same institution
which is now known as Tennessee Technological
University.

(3) Dr. A. W. Dicus, Professor of Physics at
Tennessee Polytechnic Institute; now retired.

(4) Dr. M. T. Henderson, Professor of Agron-
omy, Louisiana State University, Baton Rouge,
Louisiana.

Professor Hall was my freshman English teach-
er; Mr. Huddleston taught me several under-
graduate agriculture courses; Dr. Discus taught
me freshn}an physics and Dr. Henderson was my
g}‘&)fessor 1;1. statistiﬁs and plant breeding when I

1d supporting work in agrono -
ate at L.S.U. & & Ty on my doctor

Although there were several qualities that
these men possessed in common, not all, however,
were of the same degree. They were all devoted
to teaching and to their subject matter. They were
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particular about details and special points of em-
phasis and interest They were well organized;
their presentation never lagged, and there was no
hestiation while they decided what to present
next. They possessed enthusiasm. Light shone in
their eyes as they explained their subject and
one very often said, “Now don’t you see, fellows?”

Bro. Hall feigned cock-sureness and blew
himself up like a big bull frog. He dramatized.
He even praised. But oh, he also scathed. He was
especially insistent that new words in the text
be learned. (I just recently retired my collegiate
dictionary which I used as a freshman). He offered
a mighty incentive for excellence; if a student
presented an outstanding paper, he would be ask-
ed for a copy to be placed in a permanent file. I
twice knew the thrill of this experience and can
attest to its value as a teaching tool. Freed-Hard-
eman College offered a one-hour course in speech
correction (which I took several times) known as
“Spoken English”. Bro. Hall doubtless invented
this course judging from the enjoyment he evi-
denced in teaching it. In his critical analysis, he
would say, “Mr. Jones said ‘. . .. He should have

»

said‘. . . ..

Perhaps I could not appreciate this man
when I was his student. I suspect I rather feared
him; but now I think I must have been able, even
as a most immature freshman, to see beneath his
protective armor and spot the “heart of gold” that
dwelt there. Truly, I have appreciated his teach-
ing ability for a long time now.

Mr. Huddleston taught a range of agricultur-
al subjects when I first entered Tennessee Tech;
therefore, I had several classes under him. I re-
member well his enthusiasm and the sheer joy
that surged through him as he cunningly present-
ed his subject. He made it sound as if this great
truth had just been discovered and he was letting
one in personally on classified information. He
built up tension and then sprang the punchline so
that the student had an aid by which to remem-
ber. He made details important. His explanations
were the essence of simplicity and clarity. An-
other less interested in the development of the
student might have become worried with the de-
tail and have appeared bored with his own pres-
entation. Mr. Huddleston gesticulated expres-
sively, and he frequently brought the class to
more rapt attention by asking a question of some
individual or by simply saying, “Now fellows. . .”

His topics usually began with a question: he
then proceeded to present answers.

Mr. Huddleston was a ready and willing
counselor and he gave full attention to his ad-
visee. I think I can remember his saying, “Now
that is what I would suggest that you do, Johnie”.

His training was in Vocational Agriculture,
but Mr. Huddleston developed himself into an
able agronomist as he was allowed to specialize

at his institution. He has done outstanding work’

in the American Society of Agronomy. Perhaps I
am not entirely sure why, but I consider Willis
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Huddleston a master teacher.

My personal contact with Dr. Dicus w'as
limited to the classroom, although I knew much
of him as a public figure. Physics was a new sub-
ject to me when I started his course. F'is ability
to make the subject interesting and the conten*
easily grasped was striking, and I remember his -

direct manner vividly. My retention ‘of specific .

facts learned in the class is almost nil, but T well
remember his ability to make matter; olgar
that I had no difficulty understanding. “As I ‘ie
member now, his lectures moved at a gbodly pare:
and when he finished, he stopped. '

Dr. Henderson professored me after I was a
mature man and working on a doctorate. This, hav-
ing been fairly recent and myself at a r.ature
age, perhaps makes my evaluation of hir woie
valid. I felt that I was able, in his classe=. i2 take
notes that contained in essence everything that he
said in his lecture and this was not becausc of his
slow speed. His ability to organize material, ent
through the subterfuge, and present =z clear pic-
ture was almost uncanny. .

He enjoyed teaching as evidenced by his
participation, his smiles, and his attention to de-
tail. He presented his material with confidence
and I suspect never had a doubt but that any stu-
dent who was trying would find his presentation
crystal clear. Students came from departments all
over the campus, to take his course %a**“under-
stand” statistical methods. He is a past master
at organization and clarity of presentation.

Many others of my college professcrsthad
outstanding abilities as teachers but sormehovr
these four fall into a special category. N

I am sure that it is not significant that tv
are agronomy teachers and that three names stgvt
with the letter “H”. It is interesting, however. -

—o000———
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BENTON . . . from Page 54

to convey it. He should be a model of a man
thinking, not merely a man reciting.

Isn’t it strange that there -zre so many slow
learners in our schools and so fe:/ slovr teachers?
We think that we will improve our colleges by
better selection of students, but rarely assume
that there is a positive correlation betweer poc+

teaching and poor students. R,

So finally, what does it mean to teach? T
teach is to transform by informing, to develop a
zest for life-long learning; too help pupils hecome
students—mature independent learners, arcnitects
of an exciting, challenging future. Teaching at its
best is a kind of communion, a meeting and meig-
ing of minds. - . ST ) A
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Utilizing the Case-Study Technique

Successful teaching is teaching that results
in effective learning. Effective learning involves
student participation beyond that of more teacher
telling, for teacher telling generally degenerates
into memorization of data for test-passing pur-
pases ar.. does not result in the development of
wasic urc.erstanding, skills, and insight. Successful
teachiny demands that the teacher have an en-
“- thusiasm for imparting his ideas, a desire for ob-

jectivity, a friendly interest and patient under-
stanaing of his students, plus an understanding
tha* education is to be used—that it involves ac-
tion on the part of both the teacher and the stu-
dent
: The result of effective learning is the devel-
opraent of understanding or new insight into a
situation “vlich may be transferred to or used in
many s::u:4tions.  Such aresult requires organized
learmir» z meriences developed by the teacher.
It re - o.:process of exploration and discov-
ery ;- *woded Oy an aroused interest and directed
puirposa,
2 "any different teaching techniques may be
- Yilize” singly or in combination with each other
to stim1 'atz effective learning. I wish to describe
one 1. mninue, the case method, which I have used
i a ser. . farm management class at Ohio Uni-
versity simce 1953.  Critical evaluation of this
teclinique indicates that it has been quite success-
ful ir.providing the participants with meaningful
learning experiences.

. - This farm management class has two dis-
‘gussion periods and one three-hour laboratory
session each week. The original purpose of the
- laboratory session was to provide an opportunity
:i for the student to gain experience in making
;fatm management decisions. Although changes
_have been made in several objectives of this
“course since 1953, the primary purpose of giving
eath student the opportunity to make farm man-
agément decisions has been maintained. Prior to
1953, this had been done by examining and eval-
uating enterprises at the university farm. This
practice-proved to be of questionable value since
the same'Basic situation. were repeated year af-
tew year. Also, the university farm reflected an ab-
ndrmal farm management situation rather than a
typical farm operation. Therefore, it was decided
to utilize farms in the immediate area as labora-
tory farms and to have students develop long
range operating plans for these 'farms. A long
range plan consists of a description, analysis, and
time-table plan of operation for «al of the activi-
ties necessary for the management and operation
of the farm in order that the farmer may achieve
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his goals. The minimum period of time to be
included in the plan is five years. The five-year
period was selected because it reflects the typical
length of crop rotation for the area.

In order to facilitate a thorough development
of the long range plans each class is divided into
committees of 3 to 5 persons. Each committee is
assigned a separate farm and is responsible for
developing and preparing the plan of operation
for the farm in light of the farmer’s long range
objectives. The farms to be used are selected ac-
cording to the following criteria:

1. The farmer must be a cooperator in the local
soil and water conservation district. This enables
the instructor to enlist the cooperation of the lo-
cal work unit conservationist in selecting the
farm. It also enables the student committee to
have immediate access to soil and field layout
maps of their assigned farm. It also enables the
committee to obtain certain technical advice, if
needed.

2. The farmer must not have had a complete farm
plan formulated by the work unit conservationist
nor by a previous class committee unless he de-
sires to make major changes in his main enter-
prises. This requirement provides for new case
situations for each class.

3. The farmer must be willing to assist and co-
operate with the committee assigned to his farm
by providing such necessary information as: pre-
vious practices, future plans or goals, available
financial resources to be devoted to the farm op-
eration, inventories, production records, use of la-
bor resources, and other information as needed.

During the first laboratory session, the stu-
dents are given careful instructions concerning
their activities and responsibilities at their assign-
ed farms. The instructor accompanies the com-
mittees during their first few visits to the assign-
ed farms. Then, each committee works with the
farmer in developing the long-range plan. The
instructor periodically visits each committee at
work at its assigned farm and meets with the
committees to discuss their pertinent problems.
Several classroom discussion periods are devoted
to problems peculiar to all committees.

At the end of the semester each committee is
expected to submit a written copy of the long-
range plan to the instructor and to the cooperat-
ing farmer. During the last few laboratory
periods the members of each committee describe
their long-range plan to the entire class at their
assigned farm in the presence of the farmer. The
plan is orally evaluated by members of the class.

(Continued on Page 69)
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particular about details and special points of em-
phasis and interest They were well organized;
their presentation never lagged, and there was no
hestiation while they decided what to present
next. They possessed enthusiasm. Light shone in
their eyes as they explained their subject and
one very often said, “Now don’t you see, fellows?”

Bro. Hall feigned cock-sureness and blew
himself up like a big bull frog. He dramatized.
He even praised. But oh, he also scathed. He was
especially insistent that new words in the text
be learned. (I just recently retired my collegiate
dictionary which I used as a freshman). He offered
a mighty incentive for excellence; if a student
presented an outstanding paper, he would be ask-
ed for a copy to be placed in a permanent file. I
twice knew the thrill of this experience and can
attest to its value as a teaching tool. Freed-Hard-
eman College offered a one-hour course in speech
correction (which I took several times) known as
“Spoken English”. Bro. Hall doubtless invented
this course judging from the enjoyment he evi-
denced in teaching it. In his critical analysis, he
would say, “Mr. Jones said ‘. . .’. He should have
said‘. . . ..

Perhaps I could not appreciate this man
when I was his student. I suspect I rather feared
him; but now I think I must have been able, even
as a most immature freshman, to see beneath his
protective armor and spot the “heart of gold” that
dwelt there. Truly, I have appreciated his teach-
ing ability for a long time now.

Mr. Huddleston taught a range of agricultur-
al subjects when I first entered Tennessee Tech;
therefore, I had several classes under him. I re-
member well his enthusiasm and the sheer joy
that surged through him as he cunningly present-
ed his subject. He made it sound as if this great
truth had just been discovered and he was letting
one in personally on classified information.  He
built up tension and then sprang the punchline so
that the student had an aid by which to remem-
ber. He made details important. His explanations
were the essence of simplicity and clarity. An-
other less interested in the development of the
student might have become worried with the de-
tail and have appeared bored with his own pres-
entation. Mr. Huddleston gesticulated expres-

sively, and he frequently brought the class to

more rapt attention by asking a question of some
individual or by simply saying, “Now fellows. . .”

His topics usually began with a question: he
then proceeded to present answers.

Mr. Huddleston was a ready and willing
counselor and he gave full attention to his ad-
visee. I think I can remember his saying, “Now
that is what I would suggest that you do, Johnie”.

His training was in Vocational Agriculture,
but Mr. Huddleston developed himself into an
able agronomist as he was allowed to specialize

at his institution. He has done outstanding work’

in the American Society of Agronomy. Perhaps I
am not entirely sure why, but I consider Willis

SEPTEMBER, 1965

Huddleston a master teacher.

My personal contact with Dr. Dicus was
limited to the classroom, although I knew much
of him as a public figure. Physics was a new sub-
ject to me when I started his course. His ability
to make the subject interesting and the content
easily grasped was striking, and I remember his
direct manner vividly. My retention of specific
facts learned in the class is almost nil, but I well
remember his ability to make matters clear s2
that I had no difficulty understanding. As I re-
member now, his lectures moved at a goodly pace;
and when he finished, he stopped.

Dr. Henderson professored me after I was a
mature man and working on a doctorate. This, hav-
ing been fairly recent and myself at a mature
age, perhaps makes my evaluation of hi. more
valid. I felt that I was able, in his classez to take
notes that contained in essence everything that he
said in his lecture and this was not because of his
slow speed. His ability to organize material, cuf
through the subterfuge, and present a clear yic-
ture was almost uncanny. .

He enjoyed teaching as evidenced, by his
participation, his smiles, and his attentiof to de-
tail. He presented his material with confidence
and I suspect never had a doubt but that any stu-
dent who was trying would find his presentation
crystal clear. Students came from departments all
over the campus, to take his course to “under-
stand” statistical methods. He is a past master
at organization and clarity of presentation.

Many others of my college professors had
outstanding abilities as teachers but somehow
these four fall into a special category.

I am sure that it is not significant that tw>
are agronomy teachers and that three names start
with the letter “H”. It is interesting, however.

——o000——

BENTON . . . from Page 54

to convey it. He should be a model of a man
thinking, not merely a man reciting.

Isn’t it strange that there are so many slow
learners in our schools and so few slow teachers?
We think that we will improve our colleges by
better selection of students, but rarely assume
that there is a positive correlation between poor
teaching and poor students.

So finally, what does it mean to teach? T
teach is to transform by informing, to develop 2
zest for life-long learning; too help pupils kiicome
students—mature independent learners, architects
of an exciting, challenging future. Teaching at its
best is a kind of ommunion, a meetirig and merg-
ing of minds. - T i :
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Successful teaching is teaching that results
in effective learning. Effective learning involves
student participation beyond that of more teacher
telling, for teacher telling generally degenerates
into memorization of data for test-passing pur-
poses and does not result in the development of

-basic understanding, skills, and insight. Successful

teaching demands that the teacher have an en-

- thusiasm for imparting his ideas, a desire for ob-

jectivity, a friendly interest and patient under-

standing of his students, plus an understanding

that education is to be used—that it involves ac-

‘tiion on the part of both the teacher and the stu-
ent. ’

The result of effective learning is the devel-
opmeat of understanding or new insight into a
situation which may be transferred to or used in
many situations. Such aresult requires organized
learning experiences developed by the teacher.
It =.ui 2 the process of exploration and discov-
ery .receded by an aroused interest and directed
pur;.cse.

Many different teaching techniques may be
uLzed singly or in combination with each other
i stimulate effective learning. I wish to describe
onz iechnique, the case method, which I have used

;, in a serlor farm management class at Ohio Uni-

1 a

‘versity since 1953. Critical evaluation of this
technique indicates that it has been quite success-
ful in providing the participants with meaningful
learning experiences.

This farm management class has two dis-
cussion periods and one three-hour laboratory
session each week. The original purpose of the

”;:g._aboratory session was to provide an opportunity
~fgr the student to gain experience in making

.farm management decisions. Although changes

have been made in several objectives of this
course since 1953, the primary purpose of giving
each student the opportunity to make farm man-
agement decisions has been maintained. Prior to
1953, this had been done by examining and eval-
uating entervrises at the university farm. This
practice pro.- 1 to be of questionable value since
the same basic situations were repeated year af-
ter year. Also, the university farm reflected an ab-
normal farm management situation rather than a
typical farm operation. Therefore, it was decided
t~ utilize farms in the immediate area as labora-
lory farms and to have students develop long
range operating plans for these' farms. A long
range plan consists of a description, analysis, and
time-table plan of operation for all of the activi-
ties necessary for the management and operation
of the farm in order that the farmer may achieve

Sixty

Burton W. DeVeau
Ohio University

his goals. The minimum period of time to be
included in the plan is five years. The five-year
period was selected because it reflects the typical
length of crop rotation for the area.

In order to facilitate a thorough development
of ithe long range plans each class is divided into
committees of 3 to 5 persons. Each committee is
assigned a separate farm and is responsible for
developing and preparing the plan of operation
for the farm in light of the farmer’s long range
objectives. The farms to be used are selected ac-
cording to the following criteria:

1. The farmer must be a cooperator in the local
soil and water conservation district. This enables
the instructor to enlist the cooperation of the lo-
cal work unit conservationist in selecting the
farm. It also enables the student committee to
have immediate access to soil and field layout
maps of their assigned farm. It also enables the
committee to obtain certain technical advice, if
needed.

2. The farmer must not have had a complete farm
plan formulated by the work unit conservationist
nor by a previous class committee unless he de-
sires to make major changes in his main enter-
prises. This requirement provides for new case
situations for each class.

3. The farmer must be willing to assist and co-
operate with the committee assigned to his farm
by providing such necessary information as: pre-
vious practices, future plans or goals, available
financial resources to be devoted to the farm op-
eration, inventories, production records, use of la-
bor resources, and other information as needed.

During the first laboratory session, the stu-
dents are given careful instructions concerning
their activities and responsibilities at their assign-
ed farms. The instructor accompanies the com-
mittees during their first few visits to the assign-
ed farms. Then, each committee works with the
farmer in developing the long-range plan. The
instructor periodically visits each committee at
work at its assigned farm and meets with the
committees to discuss their pertinent problems.
Several classroom discussion periods are devoted
to problems peculiar to all committees.

At the end of the semester each committee is
expected to submit a written copy of the long-
range plan to the instructor and to the cooperat-
ing farmer. During the last few laboratory
periods the members of each committee describe
their long-range plan to the entire class at their
assigned farm in the presence of the farmer. The
plan is orally evaluated by members of the class.

(Continued on Page 69)
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I am pleased to have this opportunity to
speak to you. I'd like to take a minute to recon-
struct the circumstances leading up to this talk,
because I think it’s of interest to you.

Last summer, your board approved our sug-
gestion that some kind of liaison be established
between the Committee on Educational Policy in
Agriculture and your Association. President
Ryker promptly appointed an ad hoc committee
to address itself to questions we had raised in the
initial contact—questions such as: Why is under-
graduate enrollment in agricultural communica-
tions relatively small, particularly in view of the
apparent need for many more graduates? What
changes, if any, should be made in curricula in
agricultural communications in.the coming years?

The Committee included Carl Hamilton of
Iowa State, B. E. Kearl of Wisconsin and William
Ward of Cornell, with Mr. Ward serving as chair-
man.

So far, so good. But then the Committee tossed
the ball back to me—would I address the an-
nual meeting of your Association? I said yes.

In extending the invitation, Mr. Ward asked
that T try to lay the ground work for a thorough
study of both undergraduate and graduate educa-
tion in agricultural communication. This I will
try to do, although my remarks will reflect the
fact that the primary concern of the Committee
on Educational Policy in Agriculture is under-
graduate teaching.

Before I start on the assigned topic, I think
is is appropriate to tell you something about the
organizations which I represent.

The Committee on Educational Policy in Ag-
riculture, which we call CEPA, was formed in
1961 by the Agricultural Board of the National
Academy of Sciences—National Research Coun-
cil. CEPA has the task of reviewing trends in
undergraduate education in the agricultural
sciences and making recommendations for the fu-
ture. CEPA is one of eight college committees or
commissions supported by the National Science
Foundation and charged with working to improve
undergraduate teaching in the sciences. The
others are concerned with the biological sciences,
chemistry, physics, mathematics, engineering,
geology and geography.

CEPA has seven members. Its chairman is
A. E. Darlow, Dean Emeritus of the Division of
Agriculture at Oklahoma State University. The
other members are Daniel G. Aldrich, Jr., Chan-
cellor of the new Irvine Campus of the University
of California and former University Dean of Agri-
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culture; George R. Ferguson, President of Geigy
Agricultural Chemicals; George A. Gries, Head of
the Department of Plant Pathology at the Uni-
versity of Arizona; A. R. Hilst, Professor of
Agronomy at Purdue University; Roy M. Kott-
man, Dean of Agriculture and Home Economics
at the Ohio State University, Director, Ohio Ag-
ricultural Experiment Station and Director, Ohio
Cooperative Extension Service; and Lloyd E. Par-
tain, Assistant to the Administrator for Recrea-
tion in the Soil Conservavtion Service. -

You may also be interested in a little back-
ground information on the National Academy of
%ciences—National Research Copncil, ar thé NAS-

RC' .8 .

The NAS-NRC is a private, nonpropfit or-
ganization of scientists and engineers :dé,diﬁa‘t‘eg,, to
the furtherance of science and its use in the gener-
al wefare. The organization representing the
first part of the title—The National Academy of
Sciences—was created under a Federal Charter
signed by President Lincoln in 1863. It has,
through the years, devoted a large part of it§ ef*
forts to studies and recommendations on' scientif-
ic and engineering policy matters for thé'Feder-
al Government. '

The National Academy of Sciences is a mem-
bership organization of approximately 700 scien-
tists and engineers. The National Research Coun-
cil, on the other hand, is the operating arm of ti
Academy, created under the Academy’s Charter.
in 1916. It is a mechanism for bringing together
many scientists and engineers in boards and com- .
mittees—about 5,000, in fact, today. i

The Academy-Research Council today has a~
permanent staff of about 700, and an annual bud-
get in the vicinity of 15 million dollars.

Both CEPA and the NAS-NRC have a deep in-
terest in your role in the communication of agri-
cultural science and in the education of agricultur-
al communicators. There are, after all, only two
really important jobs relating tc gricultural
science. One is discovery: and devewpment. The
other is dissemination—not only for use by those
in agriculture but, increasingly, for guidance in
formulation of public policy and for the education

Presented during the annual meeting of the Ameri-
can Association of Agricultural College Editors, Rutgers
University, July 8, 1865.

2National Academy of Sciences—National Research
Council, 2101 Constitution Avenue, N. W., Washington,
D.C. 20418
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of the general public. .

~ Probably only a minority of you are directly
involved in either undergraduate or graduate pro-
grams for the education of future ag_ncultura}l
commurijcators. But if you are a typical audi-
ence, ‘etch of you has a deep interest in the educa-

‘tion of those who will be entering your profes-

sion in coming years.

.+ My talk is based on this assumption, as well
~3.6p the premise that if you are an employer of
i rifudiural communicators, you ought to be con-
cetned ab. ut their education. More than this, you
arc in a unique position, since most of you are
members of college and university staffs, to pro-
vide leadership and assistance to education pro-
grams, both nationally—through your Association

.—2a14d on your own campuses.

“Nith the preceding in mind, I would like to
consiici. four major topics today. I will put them

- in the form of questions:

1. What will be the work of the future agri-
cultural communicator—say, 10 or 15 years from
now?

2. What are the ideal professional character-
istics of this person?

3. What kind of education should he have?

4. What will be the demand for agricultural
communicators and what can be done to increase
the supply of trained persons to meet this de-
mand?

A~ primary purpose is to raise questions.

cer :iiziy don’t pretend to have all the answers—
or =il the questions, for that matter. As a matter
of zuct, I have intentionally chosen to limit my re-
t~arks in most instances to the communication of
agricvitural science per se, acknowledging that
there are other aspects of agriculture to consider,

Now, then, the first question: What will be
11e work of the future agricultural communica-
tor? T will mention two major areas of responsi-
bilily which I expect the agricultural communica-
ior will be undertaking 10 or 15 years from now.

First, he will have an increasingly important

- responsibility for reporting and interpreting con-

- temporary agriculture, especially the scientific
“¢ ‘aspects, for the general public. CEPA defines ag-

riculture brc idly, to include the management.

;,.‘v‘vith scientific knowledge, of all renewable na-

tural resources found on land and in inland
waters. The task of of the agricultural communi-
cator, then, will be to help enhance the average
citizen’s appreciation of his environment. More
than this, he will have the responsibility of in-
forming the v *ing and taxpaying citizen about
the usg.and corservavtion of land, forests, wild-
life, water, air, natural beauty and so on. He will
~hare in the broad task of informing the people
abo' science so that the contribution of science
il 0e brought to bear as public ovinion and pub-
iz policy are shaped and solidified.

This first area will be the.responsibility, pri-
marilv, of the science writer and the science edi-
tor, These persons may cover other sciences be-
sides agricultural science. Nevertheless, there will
be many communicators who will be concerned at
least in part with communicating agricultural
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science. .
Second, the agricultural communicator will
assist in the task of getting specific technical
knowledge to farmers, urban and suburban home-
owners and many others involved in some way
with agriculture including such off-farm audi-
ences as pesticide operators, turf managers, field
men and the like.

There will certainly be other important roles
for the future agricultural communicator, includ-
ing persuasive communications such as advertis-
ing and public relations, and the study of the
communications process as it relates to the sub-
ject matter, the institutions and the people of ag-
riculture.

What other roles would you add?

Now, the second major question: What are
the ideal professional characteristics of the future
agricultural communicator? Or, to put the ques-
tion another way: What competencies make for
excellence in agricultural communications?

It is not possible to compile an exhaustive
list because whether or not a certain competency
is needed—and the degree of need—will vary ac-
cording to the type of agricultural communicator.
I will only start a list by suggesting several com-
petencies that will be needed by many agricultur-
al communicators.

The first is knowledge of science. The im-
portance of this is obvious when one considers
that much of agriculture is science and that a por-
tion of science is agricultural. Does the agricultur-
al communicator of the future need a detailed
knowledge of the subject matter of science? Prob-
ably not. But shouldn’t he have some idea of the
history and philosophy of science, and its grow-
ing relationship with public affairs? Shouldn’t he
have an insight into the process of science—how
it works. Then, too, if he is acquainted with the
interdisciplinary character of scicene he will be
better able to relate agricultural science to other
areas of science—to recognize for example, the
importance of human health of certain agricultur-
al research discoveries and, conversely, the rele-
vance to agriculture of a discovery in medical
science.

What are the limitations of science? The fu-
ture agricultural communicator will need to real-
ize that one experiment does not give the final
answer. An hypothesis must be tested again and
again, by the original investigator and by his
peers, until it may be accorded the status of a
theory or concept. Even then it cannot be treated
as dogma, but must be found to be verifiable and
repeatable without exception before it may
eventually become a scientific law or principle.

An agricultural communicator needs to

- understand this if he is to report and interpret

agricultural science accurately.

A second vital characteristic of this future
agricultural communication is knowledge of agri-
culture, not just its science component, but agri-
culture as a larger entity, as a nearly inseparable
part of -our - economy and our society. - He
should see agriculture as a complex system in-
volving continuous operations from the time a
seed is planted until-food, fiber and other pro-
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because I think it’s of interest to you.
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gestion that some kind of liaison be established
between the Committee on Educational Policy in
Agriculture and your Association. President
Ryker promptly appointed an ad hoc committee
to address itself to questions we had raised in the
initial contact—questions such as: Why is under-
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tions relatively small, particularly in view of the
apparent need for many more graduates? What
changes, if any, should be made in curricula in
agricultural communications in.the coming years?

The Committee included Carl Hamilton of
Towa State, B. E. Kearl of Wisconsin and William
Ward of Cornell, with Mr. Ward serving as chair-
man.

So far, so good. But then the Committee tossed
the ball back to me—would I address the an-
nual meeting of your Association? I said yes.

In extending the invitation, Mr. Ward asked
that I try to lay the ground work for a thorough
study of both undergraduate and graduate educa-
tion in agricultural communication. This I will
try to do, although my remarks will reflect the
fact that the primary concern of the Committee
on Educational Policy in Agriculture is under-
graduate teaching.

Before I start on the assigned topic, I think
is is appropriate to tell you something about the
organizations which I represent.

The Committee on Educational Policy in Ag-
riculture, which we call CEPA, was formed in
1961 by the Agricultural Board of the National
Academy of Sciences—National Research Coun-
cil. CEPA has the task of reviewing trends in
undergraduate education in the agricultural
sciences and making recommendations for the fu-
ture. CEPA is one of eight college committees or
commissions supported by the National Science
Foundation and charged with working to improve
undergraduate teaching in the sciences. The

others are concerned with the biological sciences,

chemistry, physics, mathematics,
geology and geography.

CEPA has seven members. Its chairman is
A. E. Darlow, Dean Emeritus of the Division of
Agriculture at Oklahoma State University. The
other members are Daniel G. Aldrich, Jr., Chan-
cellor of the new Irvine Campus of the University
of California and former University Dean of Agri-

engineering,
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culture; George R. Ferguson, President of Geigy
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the Department of Plant Pathology at the Fai-
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ricultural Experiment Station and Director, Chio
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tain, Assistant to the Administrator for Rucrea-
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You may also be interested in a little baci-
ground information on the National-Academy of
Sciences—National Research Copncil, or the NAS-
NRC. o

The NAS-NRC is a private, nonptopfit or-
ganization of scientists and engineers A]dﬁedj,ca}t’.éd to
the furtherance of science and its use'in thé ¥éner-
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first part of the title—The National Acadeimy ~f
Sciences—was created under a Federal Chart-:
signed by President Lincoln in .1863. : It-h .
through the years, devoted a large part of its ef-
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al Government. Sty ,

The National Academy of Sciences is a mi m-
bership organization of approximately 700 rci.n-
tists and engineers. The National Research Cour-
cil, on the other hand, is the operatirg arm of tre
Academy, created under the Academy’s Cha-inr
in 1916. It is a mechanism for bringing together
many scientists and engineers in boards and com-
mittees—about 5,000, in fact, today. '

The Academy-Research Council today has = .
permanent staff of about 700, and an annual bud-
get in the vicinity of 15 million dollars.

Both CEPA and the NAS-NRC have a deep -
terest in your role in the communication of agii-
cultural science and in the education of agricultur-
al communicators. There are, after all, anly two
really important jobs relating to agricultural
science. One is discover ., and development. T e
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1Presented during the annual meeting of the Ameri-

can Association of Agricultural College Editors, Rutgers °

University, July 8.:1965.
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?National Academy of Sciences—National Research: -
Council, 2101 Constitution Avenue, N. W., Washington,
D.C. 20418
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of the general public.
Probably only a minority of you are directly
involved in either undergraduate or graduate pro-
-grams for the education of future agricultural
cormunicators. But if you are a typical audi-
ence, each of you has a deep interest in the educa-
tion of those who will be entering your profes-

#%sion in coming years.
Y My talk is based on this assumption, as well

>

25" i the premise that if you are an employer of
rit¢ul wx! communicators, you ought to be con-
¢ ned ooy their education. More than this, you
<. in . afiijue position, since most of you are
.eabers of college and university staffs, to pro-
vide leadership and assistance to education pro-
- both nationally—through your Association
1 your own campuses.

‘h the preceding in mind, I would like to
. 2 ur major topics today. I will put them
.Y e g, of questions:

1 Waat will be the work of the future agri-
¢ iivii communicator—say, 10 or 15 years from
2ow?

. What are the ideal professional character-
is-ics ot this person?

# 3. What kind of education should he have?
- 4. What will be the demand for agricultural
‘communicators and what can be done to increase
the supplv of trained persons to meet this de-
mand?

"7~ :imary purpose is to raise questions.
But ... wdzo suggest some answers. However, I
cert: ~..; don’t pretend to have all the answers—
ar;al’ ‘he questions, for that matter. As a matter
ofifact. ! have intentionally chosen to limit my re-

smarks (2 mosi instances to the communication of
«gricu’ .« -i science per se, acknowledging that
‘nere =7+ other aspects of agriculture to consider.

No ., then, the first question: What will be
t..» work of the future agricultural communica-
tor I will mention two major areas of responsi-
b ty which I expect the agricultural communica-
t5r will be undertaking 10 or 15 years from now.

. First, he will have an increasingly important

" ree ~onsibility for reporting and interpreting con-

“temporary agriculture, especially the scientific

é’é&l@ects, for the general public. CEPA defines ag-

ridulture broadly, to include the management,
v.with scientific knowledge, of all renewable na-
tural resources found on land and in inland

" waters. The task of of the agricultural communi-

ccor, then, will be to help enhance the average
citizen’s appreciation of his environment. More
than this, he will have the responsibility of in-
forming the voting and taxpaying citizen about
tk~ usetap.1 conservavtion of land, forests, wild-
li. ., - ~tur]air, natural beauty and so on. He will
c.are 1t "2 broad task of informing the people
.out sc.ence so that the contribution of science
w:] be brought to bear as public ovinion and pub-
Uc policy are shaped and solidified.

. @is first area will be the responsibility, pri-
“marily, of the science writer and the science edi-
tor. Thege persons may cover other sciences be-
sides agricultural science. Nevertheless, there will
ke many communicators who w*ll be concerned at
least in part with communicating agricultural

Sixty-Two

science. )

Second, the agricultural communicator will
assist in the task of getting specific technical
knowledge to farmers, urban and suburban home-
owners and many others involved in some way
with agriculture including such off-farm audi-
ences as pesticide operators, turf managers, field
men and the like.

There will certainly be other important roles
for the future agricultural communicator, includ-
ing persuasive communications such as advertis-
ing and public relations, and the study of the
communications process as it relates to the sub-
ject matter, the institutions and the people of ag-
riculture.

What other roles would you add?

Now, the second major question: What are
the ideal professional characteristics of the future
agricultural communicator? Or, to put the ques-
tion another way: What competencies make for
excellence in agricultural communications?

It is not possible to compile an exhaustive
list because whether or not a certain competency
is needed—and the degree of need—wsill vary ac-
cording to the type of agricultural communicator.
I will only start a list by suggesting several com-
petencies that will be needed by many agricultur-
al communicators.

The first is knowledge of science. The im-
portance of this is obvious when one considers
that much of agriculture is science and that a por-
tion of science is agricultural. Does the agricultur-
al communicator of the future need a detailed
knowledge of the subject matter of science? Prob-
ably not. But shouldn’t he have some idea of the
history and philosophy of science, and its grow-
ing relationship with public affairs? Shouldn’t he
have an insight into the process of science—how
it works. Then, too, if he is acquainted with the
interdisciplinary character of scicene he will be
better able to relate agricultural science to other
areas of science—to recognize for example, the
importance of human health of certain agricultur-
al research discoveries and, conversely, the rele-
vance to agriculture of a discovery in medical
science.

What are the limitations of science? The fu-
ture agricultural communicator will need to real-
ize that one experiment does not give the final
answer. An hypothesis must be tested again and
again, by the original investigator and by his
peers, until it may be accorded the status of a
theory or concept. Even then it cannot be treated
as dogma, but must be found to be verifiable and
repeatable without exception before it may
eventually become a scientific law or principle.

An agricultural communicator needs to
understand this if he is to report and interpret

- agricultural science accurately.

A second vital characteristic of this future
agricultural communication is knowledge of agri-
culture, not just its science component, but agri-
culture as a larger entity, as a nearly inseparable
part of -our - economy and our society. He
should see agriculture as a complex system in-
volving continuous operations from the time a
seed is planted until food, fiber and other pro-
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ducts are consumed—as a system in which a
number of disciplines are brought to bear on prob-
lems involving production, natural resources and
agriculturally related businesses.

Equipped with this background in science
and agriculture, the agricultural communicator
will be able to put his story in an appropriate
context rather than report an isolated event or
discovery. He will, for example, have a grasp, or
be able to get a grasp, quickly, of what’s involved
in the pesticides controversy, or the basis for
agricultural production problems in the tropics,
or the significance of the development of hybrid
wheat.

Equipped with this background, he will be
well on the way to achieving a third essential
characteristic, that of being an interpreter, as well
as a reporter.

- The third major question: What kind of ed-
ucation for excellence in agricultural communica-
tions?

Should there be specific preparation for ag-
ricultural communications through an education
that encompasses both agriculture and communi-
cations? Does the future agricultural communica-
tor need an education in agriculture? Does he
need instruction in communications? Is an under-
graduate degree in agricultural communications
too specialized? Should his education instead em-
phasize the natural sciences or the social sciences
or the humanities or be distributed equally among
all these?

I am not going to suggest that we try to iden-
tify the one best type of preparation for future ag-
ricultural communicators. I doubt that there will
ever be agreement on this. Nor should there be.
There are and will be a variety of suitable means
to the end of excellence in the education of fu-
ture agricultural communicators.

It’s more important, I think, to answer ques-
tions such as this.

What competencies needed by the agricul-
tural communicator can be best learned and most
appropriately taught at each stage of his educa-
tion—in grade and high school, as an undergrad-
uate, in graduate school, on the job, in adult edu-
cation courses, and in other ways?

Your association could provide a wvaluable
service by offering answers to this question.

In spite of my insistence on a variety of aca-
demic routes to the occupation of agricultural
communicator, I submit that for many future ag-
ricultural communicators, an undergraduate pro-
gram that combines agriculture and communica-
tions will be desirable. Therefore, I would like to
discuss briefly the undergraduate program in ag-
ricultural communications—not in detail, but I
would like for you to consider for a moment the
future communicator’s education in two areas—
science, including agricultural science, and com-
munications.

And I should like to report that we are in
the midst of a revolution in college teaching of
science and mathematics. This has many implica-
tions for the matter of excellence in education of
the future agricultural communicator.

Biology teaching, for instance, is beginning
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to reflect the push in biology today toward the
molecular—the basis for life, mechanisms for in-
heritance and the like. The general chemistry
course on many campuses isn’t the inorgariic.
chemistry it used to be. It’s becoming more or--
ganic and may even include some physical chem-
istry. Much traditional material is being tosser
out of the introductory physics course. Contempy-
rary mathematics is changing, too.

One of the goals of the courses ir the s¢izns-s..
should be to develop an understanding i - e @
ture of science and the process of rosee in. Py -
the student who is strongly science-oriei.sed, -
future science writer, why shouldn’t’ v - reccim:
mend participation in an undergraduate research
project and/or an undergraduate researck .:¢i.
nar that will surely strengthen his con¢ - i :
science? They are available now in many c:: i’

He might also spend, if possible, .-:!
internship with an agricultural scienti:s; <. an
other type of scientist. The point is that; 3. snre
way he should as Dr. Watson Davis, Dire¢i»c o -
Science Service, has said, “Get his hand dirty ax::"
his mind disturbed in a research laboratcry.*

It is encouraging to note that agrieniturs
communications curricula are putting more <n- -
phasis on the natural and social sciences. How-
ever, there may still be weaknesses. For instance,
it is not uncommon for agricultural corimunics-
tions curricula to require as little as one quarter
or one semester of bioloy. Is this enoughi, in'view
of the importance of biology to agricultut 2o

An example from the social- sciences-‘only
a portion of the students in agricultural cominuri-
cations get instruction in the learning prccess.
Should all of them? LA )

Relatively few get statistics and hardly any,
have an introduction to computers nhow. Should -
they, in view of their increasing contact with re-
search in agriculture and in communications?

At this point, I would like to thank thos-. -
you who answered my recent.inquiry about ay-
ricultural communications curricula. Much of the"
remainder of this talk is based upon informa.io:
you provided. I did not poll all the colleges—j=..
those I knew or suspected had undergraduate cur-
ricula in agricultural communications or agricul-
tural journalism. If your college has such a pro-’
gram and I overlooked you, I hope you will for- .
give.

Some of the information you provided raises
a question about education in the agricultury’
sciences for future agricultural communicators -
Should there be specialization in a specific agri-
cultural subject, such as animal science or agronc-
my, at the undergraduate. :.level? I would srg.~
for breadth. As a matter ot fact, most undesy )
ate agricultural communications curricv® do ne<-
require a major or minor in a specific sgricaltura; -
subject, but instead require a distribution ¢
courses. : . ,

According to the information provided to me,
nearly all of the students in agricultural commu- ~
nications are required to take, or usually t ke, in-
struction in the animal sciences, plant sciences;
such as agronomy. or horticulture, soil science;”-
and agricultural economics. Many are also ex-

gty G
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- posed to agricultural engineering and rural soci-

ology. Howlever, there appears to be 'liti.:le ex-
posure to two areas that are growing in import-
unce—food science and technology, and forestry
and wildlife.

Shouldw’t there be, in some way, an intro-

“.o-%  duetion to -some of the practical problems fac-

" ing agricultute, such as protection of plants and
ardm: s frora:imsects and diseases, to weather and
¢am= , avd: ;5 other aspects of the environment
“that « ec. agriculture?

St .uidn't there be exposure to international
agricult r<? Then, too, the agricultural communi-
cator, pi-haps more than any other person in ag-
+iculture, needs to have a sense of the history of
«Ticulture,

* v you may rush to defend the educator
and s:¢ this isn’t possible—to accomplish all this,
stucierts in agricultural communications would
have to take one or more courses in animal, dairy
~nG poultry science, agronomy, horticulture, en-
1omology, plant pathology, meteorology, agricul-
tural history and so on, ad infinitum (or almost).

et me assure you that I am not suggesting

* n separate course in each tradition area. A number

‘of; colleges of agriculture have recently introduc-
ed, or are devising, consolidated courses that re-
place existing courses in two or more areas. It’s
10 longer necessary on some campuses for a stu-
dent to take separate courses in animal, dairy and
poultry science, for example, to get exposure to
each. There is a single introductory course that
co rs all three,

I think that it’s entirely possible for students

- in agricultaral communications fo get a broad ex-

4

nosure to agriculture through not many more
*can half a dozen well-taught courses.

. In some agricultural communications cur-
rimla, the number of hours devoted to agricul-
L] courses is being reduced, and emphasis is
beir.# placed on “principles” courses in agricul-
turc...The consolidated, overview courses should
1 'cilitate this kind of change.

; The point here is that the time is rapidly ap-

bt

- proaching when you as communicators, as educa-

tors, as employers, can urge a truly broad educa-

. don in agriculture with little fear of asking for

“isomething that is unrealistic.
.s . 1 will not take much time to discuss courses
1’ communications—you know far more about
‘his than I. I will only raise some questions for
our con-'deration.

1%  .ld there be specialization within
vommacations? I wonder if there's enough time
“or miich specialization. If, for example, the stu-
lent is .to develop a specialty in advertising, can
“1e build the foundation he needs in psychology,
socioluty and other social sciences and still get
cverything else he needs in four years?

.1t appears that most colleges do not require

.,orftencourage undergraduate specialization in a

P

1 particular area of communications. If they do,

most likely it will be a choice from three alterna-
*ives: newswriting and editing, radio-TV, and ad-
vertising. :

2. What is the irreducible ore of classroom
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work in communications needed by the students?
Much of learning to communicate well, it seems
to me, is practice. How much of this practice—
in writing, public speaking, broadcasting—can
and should come through extracurricular and
summer activities? Many, but probably not a ma-
jority of the agricultural communications curric-
ula, now require extra-curricular work. How-
ever, most of the rest of the students actually do
such work. Are you providing as much part-time
work experience for interested and capable stu-
dents as you possibly can?

3. Is there sufficient attention to research in
the communications processes? About half of the
agricultural communications programs require or
strongly recommend instruction in the interpre-
tation and use of the results of communications
research. Should it be 100 percent?

4. Finally, are communications instructors
teaching and encouraging the highest possible
quality in communications?

The last major question: What will be the
demand for persons trained in agricultural com-
munications and how can their supply be in-
creased? Let's consider the supply first in terms of
undergraduate enrollment in agricultural com-
munications, acknowledging again that there are
other academic routes to a career in agricultural
communications. ’ .

Enrollment in agricultural communications
is growing. We have data from 17 colleges: those
colleges had 204 undergraduates enrolled in ag-
ricultural communications in 1964-1965, a healthy
increase of 100 percent since 1960-61. By compari-
son, undergraduate enrollment in all of agricul-
ture increased only a little more than 10 percent
during that period.

The jobs to support higher enrollment ap-
parently are there. Each student graduating with
an undergraduate major in agricultural com-
munications has from 2 to 6, and perhaps more,
jobs offered to him.

The situation leads to these questions:
Should there be efforts to boost undergraduate
enrollment in agricultural communications to a
quantity several times the present level, or more?
If so, what are the implications for our philos-
ophy and practice of counseling, curriculum plan-
ning, and teaching? Today, with only a handful of
students in most departments, each student can
get more individual consideration than if enroll-
ment were much larger.

Fewer than half of the land-grant colleges
and universities have a curriculum in agricultur-
al communications. Should more? Your associa-
tion could provide leadership by studying this
question.

You probably want to consider what can be
done to boost enrollment. I haven’t much to offer
except questions, although I would like to make
this brief observation: Perhaps we should stop
talking about low enrollment in agricultural com-
munications and accentuate the positive— the
fact that enrollment, as I've just pointed out, is
growing rapidly, not in all colleges, but in many.

Do we look enough for students, and em-
ployees, who come from nonfarm homes? An in-
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formal study by CEPA showed that now about
half of the students in colleges of agriculture are
not from the farm.

What is your position in regard to the enroll-
ment and employment of women in agricultural
communications?

I suspect that agricultural communications is
less visible to the prospective agricultural student
than some other fields in agriculture such as ani-
mal science and vo-ag teaching. If this is true,
can’t you, as communicators, do something about
this? How can a student with aptitude and inter-
est in agricultural communications be directed in-
to the field after he enters college? How can a
student with communications abilities be stimu-
lated to become interested in agriculture? Per-
haps more important, how can we convince social
science and humanities-oriented advisors in jour-
nalism schools that an option in agriculture or
biological sciences makes sense?

Is there adequate career literature for the
field of agricultural communications? We are
pleased with the success of our new brochure
“Threads of Life” which has reached nearly 100,
000 copies in sales to the colleges of agriculture.
As you may know, “Threads of Life” is slanted

toward the biological science aspects of agricul-
ture. The intent was to tie agricultural science to
something that is better known and more appeal”
ing to the majority of high school students—bi:;-
logy—and also to be subtle in introducing agricul-
ture. o
There have been suggestions for a secuel
which includes the social science aspects of agri-
culture. There is much doubt that CEPA will be
able to do this. But we certainly en:-aurag. 1hars
to do so. This brochure might eneimmn:osd oeiid
sciences and communication arts” irn .ay
and be a joint undertaking by agrir:dt::
municators, vocational agriculture, agr “ultura!
extension, agricultural economists, 1.1 " sociolo-
gists and so on. What group would be r:ore log:-
cal to spearhead such an undertaking than th:
agricultural communications?
Now I would like to toss the ball bav+0, -
and encourage a thorough study of the , .para-
tion for agricultural communications. Sev.ral cf
you are now taking a close look at the undergrad-
uate programs on your own campuses, witlo ..
view toward possible major revision. We encou.-
age you, and trust that your efforts will be profit-
able. ‘

Teacher Recognition Report

One of the purposes of the National Asso-
ciation of Colleges and Teachers of Agriculture is
the improvement of teaching at the college level.
Recognition of commendable work is an essential
part of improving any type of performance.

NACTA began a formal program of teacher
evaluation and recognition this year. The follow-
ing men have been recognized for doing a compe-
tent job of teaching. These teachers were evaluat-
ed by their students during the first half of 1965.
The evaluation procedure is in the spring issue of
the NACTA Journal.

Frederick E. Beckett, Louisiana Polytechnic
Institute

Robert Bedwell, Tennessee Polytechnic In-
stitute

Maynard Boyce, Alfred Agricultural & Tech-
nical College

George W. M. Bullion, Tennessee Polytechnic
Institute

Charles Cameron, Alfred Agricultural &
Technical College

Wayne Carter, Alfred Agricultural & Tech-
nical College

Frances M. Churchill, Abilene Christian Col-
lege )
& Dewey Davis, Abilene Christian College
Wilbur W. Frye, Tennessee Polytechnic In-
stitute
Harold C. Funk, Tennessee Polytechnic Insti-
tute :
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Joe Galloway, Arizona State Universitv .
James D. Hamilton, Austin Peay State Col-
lege N N 'E
Frank Hinton, Austin Peay State College = '
John W. Hyde, Alfred Agricultural & Techr.i-
cal College o
W. Clyde Hyder, Tennessee Polytechni I:.-
stitute ‘
Donald Jones, Alfred Agricultural & .2c* ~
nical College
Keith K. Justice, Abilene Christian College
Hilbert Kahl, Northeastern Junior College of
Colorado L
John Kuprionis, Louisiana Polytechnic Insti- .
tute ’
Wallace H. MacDonald, Alfred Agriculturza}
& Technical College ' .
E. Grant Moody, Arizona State University ’
Charles C. Pangle, Tennessee ™ -'ytechni-
Institute i .
Bob T. Parham, Tennessee Polytechiic Insti-
tute :
Wesley Parish, Alfred Agricultural & Tecl:-
nical College , "
Grant L. Richardson, Arizona State Universi
t
Y Neil Sandstedt, Northeastern Junior College
of Colorado .
Vincent C. Smith, Alfred Agricultural & -
Technical College _
J. R. We'ls, Fort Hays Kansas State Colle'gz
Leroy Yo. - Southwest Texas State Colleg
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New Faculty Member Orientation

Southeastern Louisiana College

e AT e —

A rrospective faculty member, after the
usual rouline, locates in a community, school
starts, and he steps into the role of new faculty as
sest ke can. Sometimes the adjustment is simple;
. other times it is not so simple. The difference be-
" tween becoming a successful faculty member, a

mediocre one, or a flat failure is often dependent
on how well he has been able to adjust himself to
*~e educational community in which he finds
himself. The problem of helping new faculty
‘members was one that was recognized by the
-aczdemic deans of Southeastern Louisiana Col-
lege, particularly after the announcement was
made that approximately 40 new persons were to
be added to the teaching staff for the session
1964-65. Southeastern is divided into three aca-
demic divisions with a dean as head of each one.
During the summer of 1964 a series of planning
meetings was conducted by the deans for the pur-
poce of formulating an orientation program for
the varly part of the scholastic year.

In the belief that a review of the program
which was conducted during the latter part of
Septemver and the early part of October, 1964,
might be of interest to administrators and faculty
in'.other colleges, a report of it is here presented.

. During the planning session the deans dis-
cussed what they believed to be major problems
"~ confronting new faculty members, and it was
~agreed that certain information would be of value
Y9 them. It was decided that there would be three
sessions in a 3-week sequence. The meetings were
held each Monday night beginning at 7:00 o’clock
.~ with a presentation by a number of persons fol-
" lowed by a question-answer period. The three
main areas treated were teacher welfare, grading,
~and testing. Often meetings of this kind can result
inadvice giving; so in the planning session it was
agreed that those who appeared on the program
werld,be asked not to engage in educational plat-
i:7desvand, as sometimes happens, vague theo-
viss, but rather that they would relate to the
froup their experiences - a kind of testimonial.
Thosé selected to appear on the panels were re-
iarded as successful teachers and persons who
had been on the faculty for a number of years.
Each:of the academic deans took his turn serving
.. as-presiding officer at a meeting.

The first session, which was presided over by
the Dean of the Division of Applied Sciences,
cealt with teacher welfare. The introductory re-
marks were given by the President of the College,
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E. E. Pul, Dean
Division Applied Sciences

who, when approached on the idea of the project,
had given enthusiastic support to it. His presenta-
tion to the group was both stimulating and in-
spirational. At Southeastern a program of group
insurance is in effect, and the State administers
a high type retirement system. These topics were
treated by the College Auditor. The Dean of the
College reviewed the salary schedule, and how
merit raises and promotions may be attained. Be-
cause attendance regulations are something which
every instructor should understand and for which
he is responsible, the Dean of Men was asked to
review the regulations which prevail at this Col-
lege. The Registrar talked to the group about the
relationship of his office to instructors, giving
special emphasis to grade reporting.

The second session dealt with grading, the
Dean of Education serving as general chairman.
This session was conducted as a panel, members
having been chosen from several different de-
partments. The Business Administration Depart-
ment was represented by a faculty member who
has been here for more than 20 years and who is
regarded as an outstanding teacher. The other
members were a teacher of economics and a
teacher of mathematics, each in his own sphere a
teacher of high calibre. The panel members each
reviewed his method of determining grades.

The last session was presided over by the
Dean of Liberal Arts with the topic of testing be-
ing considered. Members of the panel consisted
of a person who teaches chemistry, another who
teaches psyschology, and the third a member of
the social science department. Each one in turn
described the type of tests he gives and why he
gives them, pointing out which type or types he
feels has given best results. At the conclusion of
the presentation by panel members, a summary
of the orientation program was given by the Dean
of Liberal Arts. Judging from the enthusiasm of
the group, the questions asked, and general discus-
sions, it was agreed that the project was success-
ful. It is understood that the real test is in what
the new faculty members are doing, and how well
they have become oriented to Southeastern Lou
isiana College. This is something difficult to eval-
uate because of the intangible factors involved.

Favorable comments which academic deans
have had from the heads of departments have en-
couraged them to plan for a similar program for
the Fall of 1965 for new faculty members. Older
teachers on the faculty indicated that they would
like also to have attended the sessions.

NACTA
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The

Philosophy
behind
the

Economic Opportunity Act

of 1964

Dr. Kenneth R. Grubbs

Professor of Economics

Louisiana Tech

Last August an Act “to mobilize the human
and financial resources of the nation to combat
poverty” became a law of the land. This is the
Economic Opportunity Act of 1964.

The purpose of the act is to make it “the poli-
cy of the United States to eliminate the paradox
of poverty in the midst of plenty in this nation by
opening to everyone the opportunity for educa-
tion and training, the opportunity to work, and
the opportunity to live in decency and dignity.”

Disregarding all technicalities and using
more or less catch phrases for descriptive pur-
poses, we may break down the major goals of the
act into nine categories.

1. To create a job corps for young men and

women from the ages of 16-21.

2. To set up work training programs for un-
employed young people.

3. To enlarge opportunities for part-time
work programs for students in colleges
and universities.

4. To aid community action programs for
fighting poverty.

5. To provide adult education programs,
with a special emphasis on helping the il-
literate.

6. To set up a voluntary assistance program
for needy children.

7. To offer special aid for impoverished rural
families, migrant agricultural employees,
and idemnity payments to dairy farmers.

8. To make available small loans to small
businesses, especially loans that will lead
to increased employment opportunities.

9. To provide work experience programs to
help train those unable to support them-
selves or their families.

Let me repeat that I have listed only the
major objectives, and that I have used only
enough description to remind you of the general
nature of the Economic Opportunity Act of 1964.

A number of questions inevitably come to
mind in connection with this program. Before I
present them and my answers, let me state frank-
ly that T am heartily in favor of the bill and that
you are at liberty, therefore, to suspect that my
answers may be prejudiced.

Question Number One. Is there enough acute
poverty in our country to justify such a bill? I
would say that the answer is yes, and that answer
should be obvious to all whose eyes are open. For
those who dwell in palaces, those whose chief la-
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bor consists in clipping coupons, and those who
dwell in ivory towers, I would suggest a reading
of the testimony offered before Congress. :Tha:
t(lestirgony will convince all whose minds are not
closed.

Question Number Two. Are there opportuni-
ties for waste and graft in this bill? Certainly
there are. Waste and corruption occur in all largsl:
scale enterprises, both private and public. .’ The
bill, however, has been carefully drawn. The per- -
centage of the funds lost through corruption and
waste will certainly be no more than that in r.:gp;'
tain other federal activities, and the proportion:6f
graft will probably be less than it is in nearly all
the activities sponsored by all the state govern-
menis. However, it must be remembered that two
wrongs do not make a right. ' !

Question Number Three. Can we afford ir?
The program will cost during the first twelve
months about twp-thirds of the net profit that
General Motors made last year. Put it-another
way. The cost is infinitely less than we spend on
either liquor or cosmetics. Put it a third way. It
will cost about 1/40 of the amount of money that
we spend yearly on national defense. I suggest
that by making our economy stronger and by
strengthening our international image, the . bill
will probably do more to strengthen our defenses
and to further our international purposes than a
similar amount of money does when spent on mil-
itary hardware or foreign aid. :

Moreover, when we consider the cost of the
program we should not fall into the error of con>
sidering the money involved as expense; it is not'«
an expense of running the government compar-
able to, say, overhead expenses of running a busi:s
ness. The money spent is an investment. Speak-
ing in traditional terms of economics, let me sug-
gest that the marginal utlity of that fraction Jiof
the tax dollar which is spent in strict accordai.o
with the law has a higher marginal utility thax
that entire dollar would have if left in the private.
sector. That a dollar spent on the poor and hun-’
gry has a high marginal utility seems to te axior:
matic. ‘ '

I shall return to this subject later, but.1 do
want to emphasize that the money spent is an in-
vestment that will bring economic returns and
other social benefits as well. ,

Question Number Four. Is this program not.
something entirely unprecedented in American
history? My answer is paradoxical. In one sense
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there is nothing new about it. In another sense it
is revolutionary. It is not new because there is
nothing of significance in this law which has not
been included in prior laws — especially those
laws passed in the era of the New Deal. Earlier
enactreents however, came inta existence during
‘a time of general economic chaos and misery;
whereas, tae present law was designed and enact-
ed when the nation’s income was at its highest.
‘The mere difference in the economic climate is
~sufficicnt to denote the present action as being
“grander; in Jesign and bolder in intent. Whereas
‘the earlier ‘programs were designed to combat
seneral uneployment and poverty, the new leg-
islation is dusigned to elevate a large minority
group'to a higher level of economic opportunity
anid livelihood. Out of the New Deal experience
-ame a philosophy of eradication of the business
cycle. The new epoch, the age of maturity, in-
volves' the elevation of the needy poor to a higher
plane of productivity and consumption through a
serizs of self-help programs. Herein lies a major
irap‘ication of the Act—the establishment of pro-
zraras whereby destitute Americans learn to help
themszlves with the aid of public-private ven-
iuans, Put evén more broadly, the New Act seeks
not only temporary aid to those in acute poverty,
but {0 eliminate, ultimately, acute poverty among
ail who are willing to make a real effort to better
inemselves,

In fact, then, the full implication of the econ-
o:nic acy stretches almost as far as the imagina-
tiom 47 human minds can conceive. It may well
be. that if this act proves successful and if it is ex-
vandéd end broadened in the coming years, it may
have implications as great in magnitude and di-
verse ie nature as the Declaration of Indepen-
dence cv the decision to abandon the Articles of
Confederation in favor of the federal constitution.

Question Number Five. Is the act economi-
cziir sound? Politically sound? Morally sound?
Wil not some economists, political scientists, and
morai philosophers object to the whole philoso-
vh; behind the act? Certainly they will. Some
“.wventieth century economists who still think in
_terms of the Manchester school of the 18th century

‘are enraged. If you believe that the economic
commandments of the 18th century are as sacro-
-sanct as the Ten Commandments and even more
scientific than the laws of thermodynamics, then
-tha economic act of 1964 should enrage you. If
vou have complicated and mysterious theories of
piire determination and wage determination that
v think should take precedence over all normal
kv an considerations, You may not like the act.
Sur 1 do like the act. As an economist, I believe
m cqmrlgution; but I do not believe that the law
(:f big dt g bite little dog, big fish swallow little
“ish, of .“very man looking out for himself with
complete disregard of his fellow man is economi-
cally sound. I do not believe in beating down the
epst of labor by keeping a large body of perma-
. nmenily unemployed and.a vast number in acute

poverty. I am speaking here specifically as an
ccoa-mist. I believe that the striving towards the
elirzination of acute poverty helps to keep con-
wamar demands high, helps to keep the wheels of
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industry going, helps the little man, and helps
the corporation. I believe that educating the illit-
erate and training the unskilled gives us a con-
stant source of new techniques and new ideas and
promotes economic stablity. We have learned that
keeping the whole nation employed even in the
destructive industries of war which consume and
waste our national resources with incredible
speed, nevertheless, promotes economic prosperity
and economic progress. How much more true is
it then that promoting education, reducing pover-
ty, and promoting full employment in peace-time
industry will promote economic progress and
economic prosperity.

Question Number Six. What about federal
control or intervention? The palatability of the
economic act is improved by the amount of the
private, local, and state government participation
which it encourages, which, 6f course, reduces
federal control. Poverty is usually local in na-
ture, and it is fitting and proper that local com-
munities share in the war against poverty and in
the joys of curing the causes of poverty.

As an afterthought here, I would think that
the combatant in the war against poverty would
receive as much satisfaction as is derived in the
war against polio or heart disease or cancer. Per-
sonal satisfaction and pride of accomplishment
must be one of the rewards gained in this war.

Let me speak now briefly as a political
scientist. If we believe in democracy today, we
recognize that it means more than the right to
vote. A system that gives one the right to vote
accompanied by an economic system that denies
to vast numbers of people the right to education
and training is not democracy. An economic sys-
tem that denies sufficiency of simple food to keep
one from being hungry and sufficient money for
indispensable clothing, shelter, and medical care
is not true democracy.

If T speak with diffidence as a political
scientist, I speak with confidence and absolute
conviction as a Christian. The first murderer de-
scribed in the Bible denied that he had any duties
as his brother’s keeper. The law givers in the Pen-
tateuch and the Prophets told us that the poor
have their rights, that the handicapped have
their rights, that social justice is God’s will. There
are those who will twist the words of the Master
when He said that there would be poor people on
earth after He left earth to mean that Jesus
thought we should arrange our system as to make
sure to preserve the poverty of the poor. This is
not a sound interpretation of Him who told us the
parable of the good Samaritan, of Him who
preached the Golden Rule, of Him who said that
all men are brothers and children of God and
that the essence of all religion is love of God and
love of our fellow man. We cannot express this
love efficiently by occasional acts of charity to
the poor. Let those who think that government
stimulation of the economy and aid to the handi-
capped kills self reliance and initiative bethink
themselves. On the contrary, any system which
makes the minority groups, the aged, the infirm;
the uneducated, and the poverty-stricken depen-
dent upon charity is the system that destroys self
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reliance and honest competition; and it is an im-
moral system.

In summary then, as an economist, I contend
that the economic act of 1964 will strengthen our
economy tremendoulsy. As one interested in our
national defense, I contend that the humane and
noble principles 'which are the inspiration of the
Act, will strengthen us in the battle against Com-

munism and will play their part in opening the
eyes of the Communist nations and the non-com-
mitted nations to the beauty of our way of

As a lover of democracy, I say that this. act Wn].
strengthen political, social, and economic demo-
cracy. As a Christian, I say that it exeraplifies the
principles of justice and of love whick have been
given us by God. o

DeVEAU . . . from Page 60

This method of instruction serves to accomp-
lish several objectives:
1. It meets the needs of students by providing
them with a challenging opportunity to coordi-
nate their previously acquired knowledge to meet
a practical situation—the long-range planning of
an existing farm. It givesthe student the oppor-
tunity to work,share, compare, and evaluate theo-
retical knowledge,experience and ideas with oth-
ers—students, technicians, farmer, and ‘instructor.
It provides him with an opportunity to develop fur-
ther his written and oral expression and to co-
operate with others.
2. It serves the cooperating farmer by providing
him with a well-balanced long-range plan of
operation for his farm. It also gives the farmer ex-
perience in sharing and evaluating ideas and
knowledge with others.

3. It is of value to the instructor by pisviding hxm
with experiences at the grass-roots livel tmabling
him to keep informed about current praciices and
problems in the area. It also provides thé instruc-
tor with the opportunity to evaluate his st:.dent,
in their ability to utilize facts and to cocr
their knowledge into an effective plan.
4. It helps the university through promotir.g. bet-
ter public relations in the local area.

As a future project, based on the previous
twelve years of operation, the instructor lnt?nu‘o
to have class committees analyze the plans de 5

d v\k“

the plans were followed or not and why‘, \
develop a follow-up long-range plan. During, ihe
twelve years this procedure has heen fol‘owed
there has been no difficulty in securing the neces-
sary number of farms and cooperating farmexs
for each class.

*
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NEWS ITEMS

COLUMBIA, MO.—Something new
in reading, especially appealing to ser-
ious young adults, such as Future Far-
mers of America and 4-H Club mem-
bers, is a new book, “Big Men, Big
Jobs.”

The work, a paperback, brings to-
gether the highlights of nearly 80 years
of research at the University of Mis-
souri College of Agriculture.

1t is composed of 19 stories which, in
popular fashion, tell some of the excit-
ing tales of work of College of Agri-
culture researchers which have had a
far-reaching influence on agriculture
and in other fields not only in Missouri
but also throughout the country.

An example of the contents includes
the story of William Albrecht and his
part in dlscovery of the antibiotic,
aureomycin, at Sanborn Field on the
University of Missouri campus.

This story is described by Wheeler
McMillen, editor emeritus of Farm
Journal, as “a fine example of the very
best in agricultural writing in the past
100 years. ”

There is also the story about Leon-
ard Haseman and L. F. Childers who
found a control for foulbrood, a dis-
ease which had raised havoc in the en-
tire beekeeping industry.

The work of Marcus Zuber in devel-
oping corn with extra hard cobs suit-
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able for use in the pipe industry is al-
so entertainingly told in the 152 pages
of the book.

Told is the part Dr. Ralph Mills, a
medical missionary, played in bring-
ing Korean lespedeza to the United
States and Dr. W. C. Etheridge’s pro-
motion of this crop in Missouri and
the mid-west.

The effective and continuous bat-
tle of a renowned scientist Ernest R.
Sears against wheat rust is the subject
of another story, as is the work of sev-
eral researchers with soybeans.

These and other stories relate some
of the important Missouri College of
Agriculture milestones which have con-
iributed and are contributing to the
well-being of mankind.

“Big Men, Big Jobs” is published by
the University of Missouri College of
Agriculture. It is believed to be the
first such institution to have nublished
a popular paperback.

Copies can be obtained for 50c each
by writing to “Big Men, Big Jobs.” 198
Agriculture Building. University of
Missouri, Columbia, Mo.

The author, Clyde Duncan, has span-
ned nearly 80 years of College of Ag-
riculture research in “Big Men, Big
Jobs,” which was under preparation
about two years.

Duncan, associate editor at the Uni-
versity of Missouri agncultural editor’s
office, is well known in the field of
farm journalism, and was one of the

early organizers of the new<pa;se“
Farm Editor’s Assoclatlon

Some of this prolific writer'’s work
include “Find a Career in Agru;ulture ”
a best seller in the career series pub
lished recently by G. P. Putnard’s
Sons; and “Straight  Furrows,” the
story of 4-H Club work published’ by’
University of New Mexico Fress &)
1954. -

Duncan’s recent awards.. mclude
literary fellowshlp to Villa Montalv‘ra
Saratoga, Calif., in 1963. Only one iu
awarded annually. In 1962 he rcceived ,
a Huntington Hartford Foundatlon
writing fellowship.

In 1955 he was presented the 4-H'
Club’s national Alumni Award at th°
National 4-H Club Congress.

The color cover of “Big Men, Byf}
Jobs” features the portraits of nine @ it~
standing College of _ Agriculture ®-
searchers. It is the work of Ned ¥inse
ridge, also an associate editor with ias
agricultural editor’s office ui the (,m
versity of Missouri. . .,

He has been a practlcmg Artict since
1939. He taught art at Christ:ar Col-
lege in Columbia for six years. He re-
ceived trainirig in art at Stephens: Col-
lege in Columbia, Kansas City nrt In-
stitute . and School of Design,’ and .
Cranbrook {Academy of Art in M!Phl-
gan.

His portrait work is partcularly - we'l
known. R
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] ial convention of Delta Tau
Alcha wasiheld at Wilmington College,
Wiimington;- Ohi in conjunction with
the NACTA conference. A sizable vol-

- -une gfthusiness was discussed and act-
> ;‘:“fjed uphifiaas well as the establishment
- of fi \,}w .chapters. These new chap-

. from

i
|

éré, Central Missouri State Col-
lege, Délagvare Valley College, Francis
T, Nilff.\lﬁgl,ls State College, Middle Ten-
nessesfState College, and Southeastern
:ouisjiajx}@;«College. The representatives
"t schools presented an ex-
te of their respective col-

cillent

ieges, I personally extend my sincerest
vongratulations and best wishes to
these colleges as they strive to have
Delta Tau Alpha become deep-rooted

on th_'_ carapuses.

Agdin’ this year the question of in-
coroorsiting” the junior colleges into
n.omblfehip in Delta Tau Alpha arose.
I* iy sincerely b ,ped that this year’s
National Council will be able to come

»

.Baring;ex

-How (L. to R.): Kenneth Wheeldon,
M, Whitfield, Billy Haskett, Robert DeBoxd, Johnny
Second Row (L. to R.): Harold Loyd, Brian H.
Lewrer Elmer L. Ashburn, Monroe Rasnake, Chester L.
i?..x;ids. Daniel Cantliffe; Third Row (L. to R.) Bill Bone, Bob
Eramer; Martin Spureon, Dennis Bamberger, Kenny Webb,
Drane Nichols; Fourth Row (L. to R.): Sam Winfree, Lyle D.
ijohnson, John Plummer, Lee Roy Johnson, Paul Stuerke;
-r‘s.:th Row (L. to R.): Peter Markou, John Reynolds, William
Nicholas, Harold Brown, John Jared, Jimmy McKee; Sixth

to a final decision so that Delta Tau
Alpha and the junior colleges will
know their respective positions.

During the second morning session
on Tuesday morning, the National
Council for 1965-1966 was elected. This
year two of the three student mem-
bers are visiting students, studying
agriculture in America. With this in-
ternational flavour added to Delta Tau
Alpha, we may be able to realize a
greater position and scope as we func-
tion under the scrutiny of outside eyes.

When Kenny Webb, the immediate
past president said: “Delta Tau Alpha
is active and Delta Tau Alpha is grow-
ing”, this was a gross understatement.
The past year we have increased our
membership fifty per cent and the out-
look for continued expansion of DTA
by initiation of high caliber agricultur-
al students is very encouraging.

During the afternoon meeting, a new
program was instituted this year,

S

chael T.

Mi

T

fow (L. to R.): Freddie Martin, Neil Vincent, George Richard

(halfant, John A. Bernard.

Seventy

ront Row (L.
Martin L. Spureon, Southwest Missouri State College:
John Reynolds, Wilmington College; John Plummer, Aus-
tin Peay State College: Kenneth L. Wheedon, Berea Col.
lege. (Back Row (L. 1o R.): Dennis Bamberger, Fort Hays
K.ansas State College; Elmer L. Ashburn, Tennessee Tech-
nical University; Max Whitfield, Arkansas State College:
Bill Bone, Sam Houston State College.

Delta Tau Alpha Convention

namely Workshop Sessions. These first
workshops proved very helpful anad
enlightening; they will be continued
next year. The topics this year were:
Scholarship Promotion, Promotion of
Agriculture, and Service Activities.

To sum up, the Annual National Con-
vention was a success. The National
Council is eager and anxious to serve
college agriculture at all levels in any
way it can. We encourage letters and
comments from anyone; we will try to
answer promptly all requests and
queries.

As this year progresses, all of us will
strive constantly to keep the aims
and purposes of this society before us:
to recognize scholarship, leadership, and
character among agricultural students,
to promote agriculture as a profession
whether in the field itself or in agri- -
business, to serve our colleges and stu-
dent bodies, and to foster high ethical
standards in all phases of agriculture.

R.): Bob Kramer, Ohio University:

NACTA



Front Row (L. to R.): Cantiliffe, Deleware Valley
College of Science and Agriculture; Joseph Garofalo,
Southeastern Louisiana: Freddie A. Martin, Francis T.
Nichclls State College. Back Row (L. to R.): Paul Stuerke,
.Central Missouri State College: Michael Lish, Middle Ten-
nessee State College.

B 7 Y

New chapters being initiated by the Past National President,

Kenny Webb Jr. of Ohio University.
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NATIONAL COUNCIL 1965-1966

John W. Reynolds, National President, Wilmi: zton
College; Dr. J. N. Smith, National Executive Trea:zurer.
Scuthwest Missouri State College: Sam K. Winfrae, M:.
tional Vice-President, Tennessee Technclogical Univers: s:
Prof W. Clyde Hyder, National Advisor, Tennesses Téchnc-
logical University; Petrakis Markou, National Se'-rm‘.» A,
Southwest Missouri State College.

Corbus Award winner Tennessee Technological 1.1.-
iversity. Elmer Ashburn, chapter President accepi.r.:
award from Dr. Carl Schowengerdi, Southeast stsou
State College.

Seventy-On2




,i.pcyclopaedia Britannica Sponsors
‘g‘i'eographic Color TV Series On CBS

2o . \CHICAGO—Encyclopaedia Britanni-

= . ca, Inc. will sponsor a dramatic Na-

27 tiona: Geographic adventure series in

~ color n the CBS-TV network begin-

> ning (.15 fall. The four hour-long film

" “speciais” will begin, in September
1365 and end in April, 1966.

The series is being presented by The
7, . National Geographic Society and is co-

sponsored by the Aetna I.ife and Cas-

- ualty Insurance Companies. Four color
motion pictures are made especially
tor television in association with the
award-winning David L. Wolper Pro-
ducrions, Inc. Executive producer is
Robert C. Doyle, chief of the National
Geographic’s television service.

CBS has scheduled the four pro-
rams for prime evening time as follows:

“Americans on Everest,” September
<3, 1965

“Miss Goodall in Africa,” December
22, 1965

“The Voyage of the Brigantine Yan-
kee,” February 11, 1966

“The World of Jacques-Yves Cous-
tex.” April 28, 1966

i+ Americans on Everest,” narrated by
_ Orson Welles, is the first color presen-
é. .
\‘:,")

NEWS ITEMS

tation by CBS for the fall season.

“Miss Goodall in Africa” {features
Jane Goodall, who lived alone for five
years in the Tanzanian jungles to make
the first comprehensive study of chim-
panzees in their natural environment.

“The Voyage of the Brigantine Yan-
kee” takes the viewer on a round-the-
world voyage of a famous sailing ves-
sel.

“The World of Jacques-Yves Cous-
teau” shows how the celebrated French
explorer succeeded in planting a colony
of divers in a man-made underwater
village in the Mediterranean. Libraries
and schools are being asked to co-
operate through displays and projects.

National Geographic features this
television series in the August and
September issues of its school bulletin.

Britannica Offers Cash Awards
For School Library Development

CHICAGO-—National recognition and
cash awards totalling $5,000 again are
offered by one of the country’s lead-
ing educational publishers to school
systems showing significant improve-
ment of their elementary school lib-
rary programs.

‘

Announcing its 1966 School Library
Awards program, Encyclopedia Bri-
tannica, Inc.,, noted that half of the
nation’s elementary schools continue to;
be without library facilities. ‘

“While the situation has improved
since the School Library Awards pro-
gram was inaugurated four years ago
—mnearly two thirds of our elementary
schools were without libraries then—.
this area continues to present a great
need in terms of the total educational
program of the nation,” says Maurice
B. Mitchell, Britannica’s president.

The Britannica Awards, given with
the advisory assistance of the Ameri-
can Association of School Librarians,
are presented annually to the ten se-
lected school systems which, with due
consideration of resources, show the
greatest growth and progress toward
the goal of good school library service
in the elementary schools of the sys-
tem as a whole. Any school system is
eligible to apply.

Cash awards of $2,500, $1,500 and
$1,000 respectively will be made to the
top three systems during National Li-
brary Week, April 17-23, 1966.

Applications for the 1966 program
are available from the publisher or
the American Association of School
Librarians, 50 E. Huron Street, Chica-
go, Ill. 60611.

1966 NACTA CONFERENCE

AND DTA CONVENTION

APRIL 17, 18, 19

“:"CAPE GIRARDEAU, MISSOURI

"%UIHEAST MISSOURI STATE

Dr. John Wright, Editor
NACTA JOURNAL
Box 28 Tech Station
Ruston, Louisiana 71271
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